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INTRO:OUCTION 
One of the social factors which has emerged in our 
society is the influence television has on our culture. It 
is reasonable to conclude that our environment influence~ 
the child and that television as a powerful force has an 
effect on his personal world. 
One of the writers made a visit to fourteen homes of 
fifteen preschool children. These visits were made without 
prior arrangement to call on these children who had been 
admitted to a college laboratory school. It was a clear, 
sunny autumn day on the fifteenth of September, 1958. Four-
teen of the fifteen children were watching television pro-
grams. 
The fact that 11people control and manipulate each other 
b d t *1 nl/ ·a th f t th t t 1 . y wor, ges ure, sml e ..•• - an e ac a e evlsion 
programs with their highly dramatic techniques are capturing 
children of all ages.focused the writers' attention on the 
relationships, if any, ·that television has on the child's 
language in a kindergarten room. 
Opinions have been expressed as to the effects of tele-
vision on the preschool child's language although no research 
1_/S. c. Ratner, ttToward a :Description of Language Behavior,n 
Psychologi6al Record, (October, 1957), 7:165. 
-vii-
has been done in this area. 
The writers propose to study, in certain ways, the 
effects of this medium of communication on the child's lan-
guage in the kindergarten room. 
-viii-
CHAPTER I 
STATEMENT OF THE PROBLEM AND 
REVIEW OF THE LITERATURE 
It is ge~erally understood by laymen and authorities 
alike that when the child enters the first grade he must have 
a meaningful vocabulary which is adequate for learning to 
read; it is less understood that the child gains linguistic 
and vocabulary skill at home and in the kindergarten. An 
increase in vocabulary does not just happen; the environment 
of the child must be conducive to the development of a mean-
ingful vocabulary. 
l. Statement of the Problem 
This study is an analysis of the kindergarten children's 
spontaneous and stimulated conversations about television. 
The writers were interested in finding out what the effects 
of television on language development and usage are and in 
what areas of development the greatest effects are felt. The 
literature and research in the area of television and language 
are mainly in the nature of opinions of child study authori-
ties who recognize the fact that mass media have effects on 
language but who have not yet probed into the area to find 
out what these effects are. 
-1-
Booton Universi~Y 
·1 of Educat~on Schoo 
J,..ibrarY.. 
2. Review o:f the Lite?:ature on Language Development 
i 
2 
The relation between language and environment.-- Bald-
1/ 
ridge- i said nwe have only: begun to understand the relation 
i 
! 
o:f language to other :forms: o:f behavior, but we know enough 
I 
at present to believe thati language is best developed as an 
intrinsic part o:f rich, happy, and varied home ·living. 11 She 
2/ : 
continued:- "Every indication to date points to the need 
I 
:for enriching children's living through :firsthand experiences 
: . 3/ 
and sensory stimulation to: the words used. 11 Rugg, et al.,-
stated: 11 The kindergarten) child is engaged in experimenting 
I 4/ 
verbally with the environment. 11 Forest- observed that an 
I 
increase in vocabulary in ~he kindergarten comes through 
situations which call :for ~he use o:f new words in a meaning-
51 
:ful way. Forest- continu:ed: 11It is well :for the teacher 
I 
to become acquainted with ;the vocabulary o:f the preprimers ..•• 
I 
later to be used by the children so that she may provide the 
l 
background necessary :for upderstanding these words. 11 
i 
! . 
1/lVIarie Baldridge, 11 Three ;])ecades o:f Language Study, 11 Child-
hood Education, (November,! 1949), 26:121. 
2/Loc. cit. 
I 3/Harold Rugg, Louise Krueger and Arensa Sondergaard, nstudies 
In Child Personality I: A Study o:f the Language o:f Kindergar-
ten Children,u Journal o:f Educational Psychology, (January, 
1929), 20:5. 
I 
4/Ilse Forest, Early Years! at School, 
pany, Inc., New York, 1949, xiii-381. 
I 
McGraw-Hill Book Com-
3 
1/ 
Baldridge,- however, indicated that the readers used 
in early reading experiences in school are not satisfactory: 
u •••• recent findings indicate how impoYerished and monotonous 
are the vocabularies of the first-grade readers which have 
2/ 
been designed to keep within the 2500 word limit. n Seashore-
stated that we are wasting the time of beginning readers by 
starting below their level of competence in most levels of 
language teaching. He continued and said that we are not 
giving children an opportunity to acquire skills as rapidly 
as they are able, we drill on specific words rather than 
interesting them in new ones, and that by and large, we have 
11 failed to realize the extent to which everyday experiences 
constitute. a type of education in w.o:r.d.knowledge which may 
3/ 
easily continue throughout a person 1 s life. 11 Seashore- has 
based the preceding statements on findings of a study on 
vocabulary size. He found that the average first grader has 
a meaning vocabulary of 17,000 words plus 7,000 derivatives. 
The child gains 5,000 words plus derivatives each year through 
the twelfth grade. ·Many studies, however, quote lower figures 
4/ 
according to Seashore,- and with these low figures it is 
1/Baldridge, op. cit., p. 119. 
2/Robert H. Seashore, 11 The Importance of Vocabulary in Learn-
I"ng Language Skills, 11 Elementary English, (March, 1948), 
25:149 • 
.2./Seashore, op. cit., pp. 137-152. 
~/Seashore, op. cit., p. 142. 
4 
impossible to help increase vocabulary with texts limited 
by this misinformation .. 11 It even appears, 11 he continues, 
"that we teachers have grossly underestimated the educational 
significance of children's everyday experiences at home, on 
the playground, wheri traveling, listening to the radio, 
l/ 
moving pictures, etc. rt In conclusion, Seashore-- stated: 
"One might say that children's vocabularies have been devel-
oped in spite of, rather than through the aid of, certain 
common methods of instruction and those textbooks which limit 
vocabulary to the extreme.rt 
2/ 
Watts- has also shown concern about the methods of 
vocabulary development and the use made of new vocabulary. 
"To possess a stock of good words is of little use 
unless we know how t'o employ them •••• yet the practice 
still exists among teachers of aiming at the enlargement 
of vocabulary by means of formal exercises, as though 
an enlargement were in itself of value. It is the mind 
that needs enlargement. The enrichment and illumination 
of experience by observation and discussion is a surer 
way to the genuine enlargement of vocabulary than can be 
secured by concentration on formal exercises in the 
correct use of words, the need for which is not person-
ally felt. 11 
The preceding statement upholds the hypothesis that the en-
vironment is an important if not the most important factor 
in the development of vocabulary and linguistic skills. 
!/Seashore, op. cit., p. 143. 
g/A. F. Watts, The Language and Mental Development of Chil-
dren, D. C. Heath and Company, Boston, 1947, p. 58. 
1/ 
It is stated by Heffernan:-
5 
nEducation for the young child goes on largely in 
the home. To a marked extent the home determines the 
physical health, the linguistic patterns, the social 
understandings and attitudes a child acquires. On the 
basis of an education that has gone ·on since birth, 
the school builds. The school serves·;,to extend and 
enrich the experience of the child and to provide the 
social matrix in which he learns the give-and-take of 
group living.n 
Many studies:'.have been made of the language development 
of the preschool and kindergarten child and of methods of 
providing the rich and stimulating environment that is needed 
2/ 
for maximum development. Freeman- constructed a series m 
exercises to enrich speaking vocabularies of children. The 
exercises were based on a combined vocabulary from 15 basal 
reader preprimers and were aimed at teaching words that the 
preprimary child needs to express his experiences. A child 
may be able to say a word but not understand it. The teacher 
11 
•••• ca:nno:t;take it for granted that a word spoken is a word 
understood. She should be alert to the possibilities for 
language growth in all children's experiences," according to 
2/ :±:/ 
Heffernan. Murphy compiled a list of the speaking 
!/Helen Heffernan, Guiding the Young Child, D. c. Heath and 
Company, Boston, 1950, p. 2. 
~/M. F. Freeman, A Developmental Language Program for the 
Kindergarten, Unpublished Master's Thesis, Boston University, 
School of Education, 1950. 
3/Heffernan, op. cit., p. 102. 
:±:/Helen A. Murphy, 11 The Spontaneous Speaking Vocabulary of 
Children in the Primary Grades, 11 Journal of Education, 
(December, 1957), p. 2. 
6 
vocabularies of primary grade children. In 14 kindergarten 
classes 371,281 words were tabulated; nit is interesting to 
obaenve how the particular experiences of the children were 
1/ 
evidenced in their conversatio:ns.tt Templin- in a study of 
the general information of kindergarten children, found 
that the responses definitely reflected the environment of 
the child. 
Time concepts.-- The preschool and kindergarten child's 
understanding of time and time concepts have been studied by 
2/ 
several writers. Watts,- in a general study of language 
and mental development, found that: 11 the use of the words 
'yesterday' and 'tomoriDow' by adults to the child precede 
the formation of any clear ideas on his part of the more 
:rtemote aspects of past and future. n He continued the dis-
cussion of time concepts by saying that confusions exist up 
to and beyond five years of age. Personal time which in-
cludes the differences between past and present, present and 
future, and appearance and disappearance is apprehended 
first; social time, which includes knowledge of the time of 
daily routine occurrences, is understood next; and universal 
time, which involves calendar and clock time, is understood 
latest • 
.J/Nlildred C. Templin, 11 General Inf.ormation of Kindergarten 
Children: A Comparison with the Probst Study After 26 Years,n 
Child Development, (March, 1958), 28:87-96. 
g/Watts, op. cit., p • . 168. 
7 
1/ 
Harrison- observed that a child must learn to adjust 
to time concepts; the developmental process goes from an 
understanding of the general to an understanding of the spe-
cific. This author further stated: nconcepts are developed 
through experience in connection with perceptual activities." 
2/ 
She continued:- 11 •••• some concepts are dependent on the 
growth of number meanings and relationships in the child's 
thinking. 11 She added that the chronological and mental ages 
of the child are important in the development of an under-
standing of time concepts. 
2/ 
Ames compiled the verbal expressions of.time of young 
children from the time when they first respond to words and 
phrases implying time (18 months) through the age when they 
use and can tell time as well as talk about it in an adult 
fashion (48 months). She also asked a group of five-to eight-
year-olds questions that dealt with time concepts. Her re-
sults showed that there were n •••• consistent trends in the 
development of time sense in young children •.•• more common 
concepts seem to come in at the same relative age for most 
" 1/M. Lucille Harrison, nThe Nature and Development of Con-
cepts of Time Among Young Children," The Elementary School 
Journal, (March, 1934), 34:508. 
g/Harrison, op. cit., p. 510 • 
.2./Louise Bates .Ames, "The Development of the Sense of Time 
in the Young Child, 11 The Journal of Genetic Psychology, 
(March, 1946), 68:99. 
8 
children and in a rather definite order."· Ames a1so noted 
five rubrics of time: general divisions of time, day and 
clock time, age, past and future, and duration and order of 
1/ 2/ 
event. As did Templin~ Ames- found little understanding 
of cause and effect in time at the preschool level. Ames 
also found that there are many individual differences regard-
ing time and space orientation but that in general, the five-
year-old has a 11free verbal handling of the more common as-
pects of time 11 andthat he 11 can tell what day it is, can name 
the days of the week in correct order and can tell what day 
follows Sunday. He can also project forward and tell how 
old he will be at his next birthday.n 
2/ 
Farrell also viewed time as an abstraction 11 •••• devel-
oped through indirect perceptual experiences. 11 The results 
4/ 
of this author's study- seem to indicate a growth of time 
understanding between five- and six-year-old levels but not 
5/ 
between the six- and seven-year-old levels.n Farrell- con-
tinued: "Questions that involved the personal, the immediate, 
the exactlyrepetitious were better answered and answered 
1/Templin, op. cit., p. 21. 
~/Ames, op. cit., p. 124. 
3/Muriel Farrell, "Understanding of Time Relations of Five-, 
Six-, and Seven-Year-Old Children of High IQ,tt Journal of 
Educational Research, (April, 1953), 46:587. 
:J:/Ibid., p. 590. 
_2/Ibid., pp. 593-4. 
9 
more correctly at a lower chronological and mental age than 
questions that involved the remote, the non-personal, the 
occasional, the long periods of time, the complex time, and 
the variable repetitions. 11 Her study 11 •••• suggests the im-
portance of cues as a developmental phase of children's ap-
proach to time problems. rr 
1/ 
Harrison- has summed up the findings of the studies of 
time concepts by saying: 
u •••• as teachers, we must help children to feel 
the importance of time-telling as a valuable asset in 
modern social life, and we must also carefully take 
into account how we may help them to achieve matured 
concepts of time through language development and the 
development of the number concept. 11 
Adjectives and adverbs.-- Studies of parts of speech 
have not reported consistent findings in the literature on 
language development. There are, nevertheless, several stu-
dies of the use of parts of speech which include the study 
of adverbs and adjectives and which are relevant to this 
2/ 
study. Smith- found that with an increase in age there is 
a decrease in proportion of adverbs of place, modal adverbs, 
and quantitative adjectives. There is a decrease in inter-
jective adverbs and an increase in connective adjectives and 
adverbs. Mental age is an important factor in speech . · 
1/Harrison, op. cit., p. 51~. 
2/Madorah E. Smith, 11A Study of Some Factors Influencing the 
Development of the Sentence in Preschool Children, 11 ·The 
Journal of Genetic Psychology, (March, 1935), ~6:172-212. 
10 
development at this stage, sex differences are slight, anQ 
higher socio-economic classes are more precocious in language 
1/ 
development. In a study by McCarthy- it was shown that 
adjectives double in the proportion of the total number of 
words of the vocabulary from 18 months to 54 months. Adverbs, 
however, do not show such a consistent increase. Girls were 
found to use more adjectives than boys as age increased. 
~ ~. 
Templin- found ·that 7. 6 per cent of the six-year-old's words 
were adjectives and that 10 per cent were adverbs in a study 
of 480 children from three to eight years of age. In a study 
3/ 
by Mahoney- it was found that adjectives constituted 16 per 
cent of the total word count and that adverbs constituted 
11 per cent of the word count. The writer also found that 
there were " ••.• more adj ecti ves-:tbe::u adverbs but the adverbs 
were used with more ease. 11 
Socio-economic status.-- 11Various studies at the pre-
school level have shown that children of higher socio-econ-
omic status surpass those of lower status in length of sen-
tence used, frequency of questions, proportion of remarks 
1/Dorothea McCarthy, The Language Development of the Pre-
school Child, The University of Minnesota Press, Minneapolis, 
1930, PP• 115-116. 
g/Mildred C. Templin, Certain Language Skills in Children, 
Their Development and Interrelationships, The University of 
Minnesota Press, Wunneapolis, 1957, p. 101. 
3fo'M;.V. Mahoney, The Analysis of Sentence Construction and 
Parts of Speech of Four-aand Five-Year-Old Children, Unpub-
lisl:J.ed. Master's Thesis, Boston University, School of Educa-
tion, 1949, pp. 33-35. 
ll 
involving adapted information, and vocabulary, 11 according 
1/ 
to Lambert.- She stated further: "Facility with language 
is the :product of many opportunities to hear and use words. 11 
2/ 
Lambert- also indicated that children with meager language 
backgrounds may come from foreign-speaking homes or homes 
where little effort is made to help the child gain in verbal 
skills. Sensory experiences of children must be increased 
so that they 11 •••• may help to increase both their vocabular-
3/ 
ies and their urge for expression. 11 Baron- found that there 
was no appreciable difference in comprehension of vocabulary 
from first grade readers from low socio-economic status and 
4-/ 
middle socio-economic status. Mahoney-; however, 11 revealed 
that young children from homes in the higher socio-economic 
level, having had fine speech :patterns and enriched experi-
ences, tend to develop and to use fairly correct speech 
habits. 11 
13/ 
Adult associations.-- Templin- stated: 11 The speech and 
!/Hazel Lambert, Teaching the Kindergarten Child, Harcourt, 
Brace and Company, New York, 1958, :p. 139. 
~/Ibid., :p. 141. 
2/Rose Perlmuter Baron, Some Comprehension Problems in Kin-
dergarten, Unpublished Master's Thesis, Boston: University, 
School of Education, 1956, :p. 4-7. 
4/Mahoney, op. cit. :p. 35 . 
.2./Mildred C. Templin, 11Relation of Speech and Language Devel-
opment to Intelligence and Socio-economic Status," The Volta 
Review, (September, 1958), :p. 331. 
12 
language which a person develops are dependent upon his own 
capabilities and the stimulation of his environment. 11 Asso-
ciation with adults at times inhibits children in certain 
1/ 
types of conversations, according to Rugg,- but, added 
2/ 
Heffernan,- can also create a stimulus necessary for maxi-
3/ 
mum language growth. It was also. stated by Templin- that 
language development is accelerated when children are in 
more contact with adults in the environment. nMost children 
probably hear a lot more adult speech in their environment 
than children did before::.the days of radio and television. tt 
3. Review of the Literature on the Effects of Television 
Many writers have indicated that television and radio 
have had a strong influence on language development. Accord-
4-/ 
ing to Hildreth:- "Teachers have a tendency to overestimate 
the size of the child's vocabulary and to underestimate the 
child's language comprehension, especially in these modern 
days when children are surrounded with examples of good 
language with the movies and in their homes via the radio 
and television." 
The increased use of television.-- In a study by 
.J/Rugg, et al., op. cit. , p. 6. 
g/Heffernan, op. cit., p. 102. 
3/Templin, op. cit., p. 332. 
4/Gertrude Hildreth, Readiness for School Beginners, World 
Book Company, Yonkers, 1958, p. 198. 
13 
1/ 
Templin- it was found that only three of the subjects did 
not have television in the home, but even they had access to 
it. There was a high identification of national television 
personalities and five were identified correctly and with a 
great deal of color and enthusiasm. The identification of 
Carnival Clown, Howdy Doody, Cedric Adams, Arthur Godfrey, 
and ~iss Frances indicates the impact of television on chil-
2/ 
dren. In another study, Templin- stated: 
11We must recognize that the trend in our society 
is toward a commonality of experiences for children. 
This means that the differences between experiences 
likely to occur in homes of varying socio-economic sta-
tus levels is probably less today than reported some 
years ago. This has been found to be true in the in-
formation of children. Children of the upper and lower 
socio-economic status groups in kindergarten today 
differ less in what they know of the world about them 
than they did 25 years ago. The impact of increased 
travel, television, and other mass media is becoming 
evident in the greater similarity of experience of 
today's children, and I believe, is being reflected in 
their language behavior. 11 
Positive and negative o~inions.-- A report in the United 
3/-
States News and World ·Report- stated n •••• that T.V. is 
giving the United States an almost primitive language, made 
up of grunts, whistles, standardized wisecracks, and cliches. 11 
J)Templin, nGeneral Information of Kindergarten Children: A 
Comparison with the Probst Study After 26 Years, 11 p. 92-93· 
~./Templin, 11Relation of Speech and Language Development to 
Intelligence and Socio-economic Status, 11 p. 334. 
3/David Lawrence, (editor), rtWb.at T.V. is Doing to America, 11 
United States News and World Report·, (September 2, 1955), 
41-42. 
14 
1/' 
The same author,- however, expressed the positive side of 
the question by saying that ·11 •••• vocabularies seemed to be 
increasing in range far beyond what they once were, appar-
2/ 
ently because of learning from T.V. tt Bell- also indicated 
a positive effect of television on children's vocabulary: 
11Exposure to a reasonable amount of T.V. does increase vo-
cabulary, word recognition and general knowledge and under-
standing. 11 
Another positive influence on the child's vocabulary is 
3/ 
revealed by Evans- who took part in planning a television 
program for 40 kindergarten children and 22 nursery children 
for a half hour each week. She concluded: 11 We cannot deny 
that the child will learn much good from informative programs. 
Too, the most noticeable effect of television on the child 
is reflected in his vocabulary. This effect may be good or 
bad, depending on the quality of the programo·n 
4/ 
Ml~es- spoke in London before the Council for Children's 
Welfare in a discussion of the children's television hours 
and agreed with the audience of parents that television 
J/Ibid., p. 36. 
2/Anna Fitzhugh Bell, Television Viewing Habits of Palo Alto 
Families, Unpublished Master's Thesis, Stanford University, 
1954. 
3/E. E. Evans, nTelevision for the Preschool Child,tt Elemen-
tary English, (December, 1955), 32:42. 
4/George Mikes, Times Educational Supplement, (July 4, 1958), 
2250:1112, (Columns 3 and 4). 
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n •••• increased vocabulary and widened their ;::·-:the children' §...7 
horizons. u The tel~visionll is controlled by the government 
1/ 
in England; according to Lawrence~ evidence of the control 
on children's programs may be found in the fact that the 
television network is closed between six and seven p.m. so 
that children will be able to get ready for bed. 
Viewing time.-- In Amel rica the medium of television is 
2/ 
a commercial enterprise. Sweetser- found the young children 
from three to six had a hi h percentage of viewing time, 
amounting to 87.6 per cent on weekends for this group. A 
3/ 
study by Maccoby- revealed: nBedtime is a fairly serious 
problem for the T.V. pare s, and children in T.V. homes go 
to bed later than childre of the same age in homes without 
T.V. 11 
4-/ 
Gorman- was of the o inion that the average child is 
exposed to television pro~ams from 25 to 30 hours per week 
and the children n •••• mak1 up a small specialized audience. 
The audience gets smaller and more ?pecialized when programs 
1/David Lawrence, 11 Memo fiJom Britain--T.V. Goes Commercial, n 
United States News and Wo~ld Report, (September 2, 1955), 
pp. 54-55· J 
2/Frank L. Sweetser, Jr., nHome Television and Behavior: Some 
Tentative Conclusions, 11 ,blic Opinion Q;uarterly, (1955~1956), 
19:84-. I . 
2./Eleanor E. 1\tiaccoby, 11 Te]evision: Its Impact on School Chil-
dren, 11 Public Opinion G;udterly, (1951-1952), 15:438. 
. . I 
4-/Robert Gorman, "How lV!ucli T.V. Should Children See?" Redbooi:, 
{October, 1957), 109:112. 
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1/ 
are aimed at a narrow age or interest groups. 11 Witty- said 
that favorite children's programs change and new programs 
become popular. Children enjoy listening to television pro-
grams and obtain ideas and information from them. Speaking, 
listening, and doing are interrelated; at the kindergarten 
level listening is essential to creative expression as Bailey, g; 
et al., have observed. 
The ideas that children comprehend from programs should 
be viewed from the child's maturity level. It is possible 
3/ 
that he may not be motivated by a program. Gitlin- has 
claimed that more than 11,000,000 youngsters between the ages 
of four and eighteen see the Douglas Edwards news program and 
these 11 •••• youthful viewers have an enormous awareness of 
what is going on in the world." 
Mature people who give opinions should be aware of the 
maturity level of the child and ask themselves, 11 •••• how far 
do smaller children see the whole structure of a program? 
Here habitual viewers, thoroughly familiar with the structure, 
tend to re-fashion what t"bey saw, interpreting it in the light 
of their own maturity, 11 according to an article in the Times 
1/Paul Witty and T. F. Gustafson, 11Studies of T.V.--.A:n E:igath 
.Annual Report, 11 Elementary English, (Tiecember, 1957), 34:537. 
2/M. Bailey, E. M. Horrocks, and E. Torreson, Language Learn-
ings, American Book Company, New York, 1956, p. 25 • 
.2./Irving Gitlin, ttRadio and T.V.--Rockets to Reach l'ifew Worlds," 
National Parent-Teacher, (September, 1958), 53:27. 
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1/ 2/ 
Educational Supplement.- Shanley,- however, is of the 
opinion that the effect of the program on the young viewer 
2/ 
can also be detrimental. Garry stated: 11 •••• children are 
not just miniature adult-s, and it is a mistake to judge the 
~ 
effects of programs on them by adult standards. 11 Strang 
has also indicated that modern media of communication have 
5/ 
an influence on children's linguistic development. Lerner,~ 
in .America as a Civilization, did not rr •••• overestimate the 
effect of the big media on .American speech. 11 He elaborated 
this statement further and said: 11 •••• most of the listeners 
are less affected by what they hear than the usage which is 
rooted in their daily life and work. Isolated phrases are 
given rapid and vast currency by T.V., radio, and movies, 
but pronunciation and idiom grow out of conversation, and 
6/ 
you cannot converse with a T.V. set. 11 Brogan and Fox- have 
1/Times Educational Su)plement, "Effects of Viewing on the 
Young," (March 9, 1956 , 2219:305. 
2/J". P. Shanley, nTelevision, 11 .America, (J"une 27, 1957), 97:· 
451. 
3/Ralph G. Garry, "Television for Children,tt Foundation for 
Character Education, ;Journal of Education, (October, 1957), 
140:1-39. 
4/Ruth Strang, An Introduction to Child Study, The Maci~llan 
Company, New York, 1959, p. 420. 
2/Max Lerner, America as a Civilization, Simon and Schuster 
Company, New York, 1957, p. 812. 
~/Peggy Brogan and Lorene Fox, Helping Children to Learn, A 
Concept of Elementary School Method, World Book Company, 
Yonkers, 1955, pp. 85-86. 
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dramatized the effects of television in the following way: 
11A group of children sit clustered about the tele-
vision set. An animated newscast, with fast action 
shots of military man~uvers, and a travelog about Africa 
have held them s:pellb~und for nearly an hour. Now they 
watch their favorite ~owboy hero as he faces danger. 
With each threat to his well-being, the children gasp, 
clench their .fists, a:b.d grab the nearest :person. Each 
time he emerges victo~ious, they laugh and shout their 
relief. Then comes tie commercial, when the hero leaves 
his life-and-death st~uggle to allow his young .friends 
to see how the label is branded on the bread wrapping. 
They have all seen this many times before, but still it 
is .fascinating to wat~h the hot branding iron as it 
stamps the letters into the smoking waxed-:pa:per wrap-
pings. . . I 
To know exactly yhat the children are learning 
about language from seeing and listening to these tele-
vision programs wouldlrequire a close relationship with 
the individual children. Danny may not .feel that his 
mother should buy theihero's brand of bread, but Cheryl 
may. The realistic war scene a.f.fects each child accord-
-ing to whatever experience, .firsthand or secondhand, he 
has had. Whatever th~ir individual learnings, all o.f 
the children are ex:pe~iencing the impact o.f words that 
are designed as much ~s to :persuade as to inform. For 
today's children, bomTharded as they are on all sides by 
:persuasive organizati~ns of written or spoken words to 
get them to join a cl~b, send in a bottle top, wear 
'what the other guys tear,' eat what hero eats, this is 
no isolated eAHerience. And since their language learn-
ings include their exWeriences in which :persuasive 
speaking is designed to induce uncritical listening, 
their schools must :pl~n curriculums accordingly. 
In this sense, w1en speaking o.f the environment, 
we must take into acc~unt how great a .factor technology 
has become in shaping the common environment of today's 
children. 11 
Because television is such an important :part of the en-
vironment of children toda~, the writers believed that it 
would be profitable to stu~y its effects on children. An 
analysis ~f kindergarten cii ildren' s conversations about tele-
vision will be found in th following chapter. 
CHAPTER II 
THE PLAN OF THE STUDY: 
The :purpose of tll.~ study, as :previously stated, was to 
determine the relationship between televiewing and various 
aspects of yocabulary development at the kindergarten level. 
Selection of the popu~ation.-- The :population most 
suitable and conveniently available was in two schools in 
two communities suburban to Boston. Forty-eight kindergarten 
children were included in the investigation. Thirty-three 
children iri a :public school, fifteen in the morning session 
and eighteen in the afternoon session, constituted groups 
I and II of the study and fifteen children in a college 
laboratory kindergarten co.nsti tuted group III of the study. 
Table I shows the number of children in each of the three 
groups in the study. 
Table 1. The Number of Children 
in Each of the Three 
Groups in the Study 
Group Number 
1 
I. . . . . . . . . . . . 15 
II............ 18 
III. . . . . . . . . . . . 15 
Total.. • • • . • • • • 48 
-20-
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Permission was secured from the superintendent o~ 
schools for the community in which the public school was 
located. Permission was also granted by the principal of 
the school and by the teacher of the two kindergarten ses-
sions. No special permission was necessary for the labora-
tory school; the director is one of the writers and in or.der 
for children to attend the school the parents were required 
to agbee to cooperate with any research which might be done 
in the school. 
The children's backgrounds were not at great variance, 
although the occupations of the fathers ranged from skilled 
laborer to professional worker. Differences in the two 
communities were not significant enough to merit discussion; 
however, differences between the schools themselves might 
cause variance between groups I and II and group III. Groups 
I and II were operating in a large building housing seven 
other classes and were, therefore, restricted in their use 
of and their freedom in the building and on the playground. 
Group III, on the other hand, had no restrictions in the use 
of the building and play areas available because they were 
available solely to it and to one other group of children in 
the laboratory school. It was believed by the writers, how-
ever, that the difference of freedom and restriction in ac-
tivity could possibly be a help rather than a hindrance to 
the study and therefore was not controlled or eliminated but 
' 
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rather considered in the analysis of the data and viewed in 
light of the assumption that it was a variable upon which 
amounts of conversation depend. 
Selection of the technique for procuring data.--. The 
next step was to select a technique by which a word count 
of vocabulary used in conversations concerning television 
and conversations caused by remarks about television could 
be obtained. It was decided to record all spontaneous con-
versation made with reference to television during specific 
periods in the kindergarten day. The periods were 11 share 
and telltt time, free activity, table activity, and music. 
In addition, with the intent of eliciting more specific 
conversation about television as·a result of stimulation in 
the form of a question about televiewing, the experimenters 
decided to conduct a conversation with each child. 
Observations and recording procedures.-- The data were 
gathered during the six week period from November 3, 1958 
to December 19, 1958 with Thanksgiving recess intervening. 
Groups I and II were observed on Mondays and Fridays, exclud-
ing November 21 and 24-, and gi·oup III was observed four days 
a week excluding Wednesdays •. November 3, 7, 10, and 17, and 
December 1 and 8 were the days on which recorders transcribed 
conversations in all three groups. 
Spontaneous conversations were recorded during the full 
six week period; stimulated conversations took place at 
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convenient times during the last three weeks of observation, 
mainly during the free or table activities when the children 
were seated and not deeply engrossed in activity. In stimu-
lating a conversation the experimenters agreed to ask each 
child the same question: 0 Wb.at did you watch on television 
yesterday (this weekend)? 11 If no answer or a short, evi-
dently final answer was given, the experimenter had the 
opportunity to ask one or two more questions of her own 
choice. 
It was ascertained by the writers that all the children 
in the study had at least one television set in the home. 
The recorder for groups I and II was one of the writers; 
the recorders for group III were college students, two dif-
ferent ones each day, who were doing field work at the lab-
oratory school which was one of the two schools used in the 
study. Each conversation was written down on eight by el.even 
inch paper with pen or pencil by the recorder as it occurred. 
None of the recorders was trained in shorthand so it was 
imperative that each recorder transcribe and type the con-
versations immediately in order that as much accuracy as 
possible be assured. The analyses of these data will be 
found in the next chapter. 
RAFTER III 
ANALYJIS OF THE TIATA 
The purpose of the study was to determine the relation-
ship between televiewing and various aspects of vocabulary 
development at the kinde garten level'"' 
In order to determi relationship between tele-
viewing and various aspec s of vocabulary development at the 
kindergarten level the conversations were ~abulated and ana-
lyzed; the chronological ~nd mental ages were obtained for 
each child in order to es~ablish the status of the population. 
The following counts were made £rom the transcripts: 
1. 
2. 
3· 
4. 
5. 
6. 
7-
The total word count 
'l'he word count ptr five minute .interval 
The word count per day 
The time words ahd phrases used and the number of 
times each was m~ntioned 
The programs mentioned and the number of times each 
was mentioned 
The positive and negative phrases that could be 
identified by the writers 
The number of adhecti~es and the number of times 
each was used 
-24-
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8. The number of adverbs and the number of times each 
was used 
9· The words not listed in nThe Spontaneous Speaking 1/ 
Vocabulary of Children in Primary Grades 11 -
Counts for both spontaneous and stimulated conversations 
were made for both boys and girls. The summary tables in 
Appendix A show the count for each child.· 
1. The Population 
The number of b.oys and girls in the population.-- Of 
the 48 children in the population, 26 were boys ~nd 22 were 
girls. Table 2 shows the number of boys and girls in each 
of the three groups of the study. 
Table 2. The Number of Boys and Girls in Each of the Three . 
Groups in the Study 
Group Boys Girls Total 
(.1) (.~) \3) (4) 
I .... 10 5 15 
II .... 10 8 18 
III .••• 6 9 15 
Total •• ~6 22 48 
The distribution of the population by sex shows that 
there were more boys in groups I and II and more girls in 
1/Helen A. Murphy, 11 The :Spontaneous Speaking Vocabulary of 
Dhildren in Primary Grades, n Journal of Education, (December, 
1957), 140:2-104. 
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group III.. Group I, with a total population of 15 consisted 
of 10 boys and 5 girls; Group II, with a total population of 
18 consisted of 10 boys and 8 girls; and group III, with a 
total population. of 15, consisted of 6 boys and ·9 girls. 
Chronological ages.-- The chronological ages of the 48 
children in the study ranged from 62 months to 74 months. 
The following table shows the range, mean and standard devi-
ation of the chronological ages for the boys and girls •. in 
each of the three groups in the study. 
Table 3. The Chronological Ages: The Range, Mean, and 
Standard Tieviations for the Boys and Girls in 
Each of the Three Groups in the Study 
Group Number Range Mean Standard 
of C.A. C.A. Tieviation 
\.L) \2) \.?) \4) (5) 
... 
.. Boys ••••• 10 62-69 65.30 
I Girls •••• 5 66-70 68.20 
Both •.••• 15 62-70 66.26 2.54 
Boys ••..• 10 70-74 71.10. 
II Girls •••• 8 70-74 71.87 
Both ••••• 18 70-74 71._5,5 1.64 
Boys •••.• 6 63-70 66.00 
III Girls •••• 9 63-72 67.44 
Both •.•.• 15 63-72 66.80 2.90 
. 
Chronological ages ranged from 62 months to 70 months 
in group I, from 70 to 74 months in group II, and from 63 
to 72 months in group III. The chronological ages in months 
were 66.26, 71.55, and 66.8€) and the standard deviations were 
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2.54, 1.64, and 2.90 for groups I, II, and III, respectively. 
In all three groups the mean chronological ages for the girls 
were higher; 65.30, 71.10, and 66.00 for the boys in groups 
I, II, and III, respectively and 68.20, 71.87, and 67o44 for 
the girls in groups I, II, and III, respectively. 
A comparison was made of the relationships of the chron-
ological ages of the boys and girls in each group with the 
boys and girls in the other two groups. Table 4 shows the 
relationships found. 
Table 4. The Relationship of the Mean Chronological Ages of 
the Boys and Girls of Group I with II, of Group I 
with III, and of Group II with III 
Group Boys Girls B'oth. 
(1) (2) (3) (4) 
I ............... 65.30 68.20 66.26 
II ................ 71.10 71.87 71.55 
Difference ••..•• 5.80 3-67 5-29 
I . ............. 65.30 68.20 66.26 
III ............. 66.00 67.44 66.80 
Difference .••••. 0.70 0.76 0.54 
II . ............. 71.10 71.87 71.55 
III . ............. 66.00 67.44 66.80 
Difference .•.•••• 5.10 4.43 4.75 
Table 4 shows that the difference in the mean chronolog-
ical ages of the boys in groups I and II is 5.80 months, in 
groups I and III is 0.70 months, and in groups II and III is 
5.10 months. The differences in the mean chronological ages 
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o.f the girls in groups I [and II is 3.67 months, in groups· 
I and III is 0.76 months, and in groups II and III is 4.43 
months. The differences ·n the mean chronological ages o.f 
I 
the total population is 5.29 be~een groups I and II, 0.54 
months between groups I and III, and 4.75 months between 
groups II and III. In all cases group II is higher than the 
i 
one to which it is relate~. The boys in group III are older 
than those in group I an1 the girls in group I are older 
than those in group III. J These differences account .for the . 
.fact that the mean chrono1,logical ages o.f the total populations 
in groups I and III are OflY half a month apart. Group I is 
consistently younger tha9 group II because placement in the 
morning and afternoon sesisions depended upon chronological 
age. I 
Mental ages.-- Ment~l ages were determined by the scores 
~ l/' on the California Short orm Test o.f Mental Maturity.- The ranges, means, and stand rd deviations of the boys and girls 
are given in Table 5. 
1/California Short Form ~est of Mental Maturity: Pre-primary, 
1957 S Form, Elizabeth T.J Sullivan, Willis W. Clark, and 
Ernest W. Tiegs, California Test Bureau. 
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Table 5. The Mental .Ages:. The Range, Mean, and Standard 
Deviations for the Boys and Girls in Each of the 
[lhree Groups in the Study 
Group Number Range Mean Standard 
of M • .A. M • .A. Deviation 
\1) (2) (3} (LJ-) (5) 
Boys ••.••• 10 60-80 70.30 
I Girls .••.• 5 73-82 77-60 
Both •••.•• 15 60-82 72.73 6.11 
Boys ..••.• 10 65-81 73.00 
II Girls ••..• 8 65-94- 77.37 
Both •....• 18 65-94- 74-.82 7.98 
Boys •••••. 6 66-79 72.66 
III , G:iris •••.• 9 62-92 75-33 
Both ••.•.• 15 62-92 74.19 5.69 
The :preceding table shows that mental ages ranged from 
60 to 94- months for the total :population, from 60 to 82 
months in group I, from 65 to 94 months in group II, and from 
62 to 92 in group III. The range in mental age is broader 
for groups II and III than for group I. The range for group 
I is only 22 months whereas group II has a range of 29 months 
and for group III, 30 months. The mean mental ages in months 
were 72.73, 74.82, and 74-.1~ for groups I, II, and III~ 
respectively. The standard deviations were 6.11 for group 
I, 7.98 for group II, and 5.69 for group III. The mean men-
tal ages of the girls were higher in all three groups than 
the mean mental ages of the boys: mean mental ages were V.60, 
77-32, and 75.33 for the girls in groups :t,-:.II, and III re-
spectively and 70.30, 73.00, and 72.66 for the boys in groups 
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I, II, and III respectively. 
A study was also made of the relationships between the 
mean mental ages of the boys and girls in each of the groups 
with the boys and girls in the other two groups. Table 6 
shows the relationships found. 
Table 6. The Relationship of the Mean Mental Ages of the 
Boys and Girls of Group I with II, of Group I with 
·.III, and of Group II with III 
Group Boys Girls Both 
(1) (2) (3l (4) 
I . ............. 70-73 77.60 72.73 
II . .............. 73.00 77-37 74.82 
Difference ••.•.. 2.27 0.23 2.09 
I . .............. 70-73 77-60 72-73 
III . .............. 72.66 75-33 74.19 
Difference •.•.•.. 1.93 2.27 1.46 
II . ............. 73.00 77-37 74.82 
III . ............. 72.66 75.33 74-.19 
Difference •...••• 0.34- 2.04- 0.63 
The differences in the mean mental ages of the boys are 
2.27 months between groups I and II, 1.93 months between 
groups I and III, and 0.34- months between groups II and III. 
For the girls the differences in the mean mental ages are 
0.23 months for groups I and II, 2.27 months for groups I 
and III, and 2.04- months for groups II and III. The differ-
ences in the mean mental ages of the total populations of 
each group in relation to the total populations of both the 
other groups is 2.09 for groups I and II, 1.4-6 for groups I 
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and III, and 0.63 for groups II and III. The boys in group 
II, the girls in group I, and the total population of group 
II have the highest mean mental ages in relation to the groups 
compared with them. The boys of group I, the girls in group 
III, and the total population of group I have the lowest mean 
mental ages in relation to the groups with which they were 
compared. 
2. Observations and Results 
The amount of time during which conversations were 
recorded.-- The breakdown of the hours during which sponta-
neous and stimulated conversations were recorded for the 
three groups is.given in Table 7· 
Table 7. The Number of Hours During Which Spontaneous and 
Stimulated Conversations were Recorded in Each of 
the Three Groups in the Study 
Group Spontaneous Stimulated Total 
Conversation Conversation Conversation 
ll) (2) (3) T4) 
I .... 22 hrs. 15 min. 2 hrs. 30 min. 24 hrs. 45 min. 
II •••• 21 hrs. 45 min. 3 hrs. 24 hrs. 45 min. 
III •••• 60 hrs. 2 hrs. 30 min. 62 hrs. 30 min. 
Groups I and II were both observed for a total of 24 
hours and 45 minutes and group III for a total of 62 hours 
and 30 minutes. The time allowed for stimulated conversation 
was ten minutes for each child, thus making a total of 2~ 
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hours, 3 hours, and 2~ hours of stimulated conversations for 
groups I, II, and III respectively and leaving 22 hours and 
15 minutes, 21 hours and 45 minutes, and 60 hours as the 
amount of time during which spontaneous conversations were 
recorded in groups I, II, and III respectively. 
Word counts.-- As a basis on which to analyze the data, 
word counts were made and relationships set up between the 
groups. Table 8 shows the total word count for the boys and 
girls in each of the three groups in the study. 
Table 8. The Total Word Count of Spontaneous and Stimulated 
Conversation of Boys and Girls in Each of the Three 
Groups in the Study 
Group Spontaneous Stimulated Total 
Conversation Conversation Conversation 
(1) (2) (3) (4) 
Boys ••. ->;Loa ~<390 492 
I Girls •• 63 292 335 
Both ••• 165 682 847 
Boys ••• 919 118 1037 
II Girls ... 360 254 614 
Both •.• 1279 372 1651 
Boys ••• 1831 138 1969 
II Girls •• 1738 287 2025 
Both ••• 3569 425 3994 
The preceding table shows that the boys exceeded the 
girls in all three groups in the number of words in sponta~ 
neous conversation. In .stimulated conversation, however, the 
girls exceeded the boys except in group I. With the exception 
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of group I the word count of stimulated conversations is 
lower than that of spontaneous conversations. In total con-
. versations group I was lowest with a word count of 847, group 
II, second with a word count of 165l, and group III, highest 
with a word count of 3994. The counts under spontaneous 
conditions were 102, 919, and l83l for the boys in groups I, 
II, and III respectively. For the girls the spontaneous 
conversation word counts were 63, 360, and 1738 in groups I, 
II, and III. In stimulated conversation the word counts for 
the boys were 390 for group I, 118 for group II, and l38 for 
group III. For the girls the counts under stimulated condi-
tions were 292 for group I, 254 for group II, and 287 for 
group III. 
These counts are not comparable, however, because the 
hours of recording differed. For a comparison of the word 
count the writers determined how many words were spoken :per 
five minute interval by the boys, by the girls and by the 
total number .. of children in each group. To determine the 
word count :per five minute interval, the :product of 60 min-
utes times the number of hours observed was divided by five. 
The ~uotient, in turn, was divided into the total number of 
words. The decimal fraction resulting was the word count :per 
five minute interval. Table 9 shows the spontaneous and 
stimulated word counts :per five minute interval for the boys 
and the girls in each of the ~hree groups in the study. 
Table 9. 
Group 
(1) 
Boys ••• 
I Girls •• 
Both ••• 
Boys ..• 
II Girls •• 
Both .•. 
Boys ••• 
I II Girls •• 
Both ••• 
The Spontaneous and Stimulated Word Count per Five 
~linute Interval for the Boys and Girls in Each of 
the Three Groups in the Study 
·Spontaneous Stimulated Total 
Conversation Conversation Conversation 
(2) (3) (4) 
.38 13.00 1 •. 65 
.23 9··73 1.19 
.61 22.73 2.84 
3.52 3.27 3.49 
1.37 7·05 2.06 
4.89 10.32 5-55 
2.54 ·4.60 2.62 
2.41 9.56 2.70 
4.95 14.~6 5-32 
Table 9 shows that Group I produced much less spontane-
ous conversation per five minute interval than either group 
II or III, but that it produced more conversation under 
stimulated conditions than either of the other groups. The 
word count .for spontaneous conversation for groups I was 
.61; for group II, 4.89, and for group III, 4.95. The counts 
under spontaneous conditions are higher in all cases for the 
boys than they are for the girls; the counts for the boys 
are .38, 3.52, and 2.54 for groups I, II, and III and the 
counts for the girls are .23, 1.37, and 2.41 for ·groups I, 
II, and III respectively. The word count for stimulated 
conversation for group I was 22.73; for group II, 10.32; and 
for group. III, 14.16. The counts for the boys are 13.00 in 
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group I, 3.27 in group II, and 4.60 in group III. The counts 
for the girls are 9.73, 7.05, and 9.56 for groups I, II, and 
III. The total count for group I is the highest at 22.73; 
the lowest is 10.32 for group II. In total conversation per 
"' five minute intervals the highest was 5.55 in group II; se-
cond, group III with 5.32; and lowest, group,I with 2.84. 
A relationship of the word counts per five minute inter-
val for spontaneous conversations between groups I and II, 
groups I and III, and groups II and III is shown in Table 10. 
Table 10. The Relationship of the Spontaneous Word Counts 
per Five Minute Interval for the Boys and Girls 
of Group I with II, of Group I with III, and of 
Group II with III. 
Group Boys Girls Both 
(1) (2) (3) (4) 
I . ............. .38 .23 .61 
II . ............. 3.52 1.37 4.89 
Difference ••.••• 3.14 1.14 4.28 
I . ............. .38 .23 .61 
III . ............. 2.54 2.41 4.95 
Difference •••..•• 2.15 2·.18 4.34 
II . . ~ ........... 3.52 1.37 ,4.89 
III . ............. 2.54 2.41 4.95 
Difference ••.•... .98 1.04 •. 06 
-
., 
The difference getween the word count per five minute 
interval for the total spontaneous conversation of groups II 
and III is only .06, whereas the difference between groups I 
and II is 4.28 and the difference between groups I and III 
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is 4.34. Differences for the boys are 3.-14, 2.15, and .98 
between groups I and II, groups I and III, and groups II and 
III respectively. Differences for the girls are 1.14, 2:.18, 
and 1.04 between groups I and II, groups I and III, and groups 
II and III respectively. Groups II and III are the closest 
in word count per five minute interval under spontaneous con-
ditions and groups I and III are most distant. Both boys and 
girls in groups II and III are more similar in word count 
than groups I and II and groups I and III. 
A breakdown of the word count per five minute interval 
for stimulated conversation shows different trends than the 
spontaneous count. Table 11 gives the relationship of.the 
word counts in stimulated conversation per five minute inter-
val of each group with the other two groups in the study. 
Table 11. ~he Relationship of the Word Count of Stimulated 
Conversation per Five Nunute Interval for the 
Boys and Girls of Group I with II, of Group I with 
III, and of Group II with III" 
Group Boys Girls Both 
(1) (2) (3) (4) 
I . ............. 13.00 9-37 22.73 
II .............. 3.27 7.05 10.32 
Difference ••..•. 9·73 2.32 12.41 
I . ............. 13.00 9-37 22.73 
Ill ............. 4.60 9.56 14.16 
Difference •.••.. 8.40 0.19 8.57 
II .............. 3-27 7.05 10.32 
III . ............. 4.60 9.56 14.16 
])iff erenc e •..•... 1.33 2.51 3.84 
' 
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From this table it can be seen that the girls in groups 
II and III have higher counts than the boys in the same 
groups and that the only higher count is that for the boys. 
in group I. The biggest difference in count is 9.73 between 
the boys in groups I and II. The smallest difference is 
0.19 between the girls in groups I and III. The differences 
in count hetween the .boys in groups I and II, groups I and 
III, and groups II and III are 9.73, 8.40, and 1.33 respec-
tively. The differences for the girls are 2.32, 0.19, and 
2.51 in groups I and II, groups I and III, and groups II and 
III respectively. The differences for the total stimulated 
conversation word count per five minute interval are 12.41, 
8.57, and 3.84 for groups I and II, groups I and III, and 
groups II and III. 
The word count by activity period is shown in Table 12. 
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Table 12. The Word Count by Activity Period for Boys and 
Girls in Each of the Three Groups in the Study 
Group Share Table Free Music 
and Tell Activity Activity 
(1) (2) (3) (4-) (5} 
Boys •.• 85 10 7 0 
I Girls •• 58 0 5 0. 
Both .•. 14-3 10 12 0 
Boys ••• 502 184- 108 40 
II Girls •• 380 0 26 39 
Both ••• 882 184 134 79 
Boys •.• 718 531 609 8 
III Girls .• 502 ?B2 561 0 
Both .•• 1220 1188 1170 8 
From the preceding table it is evident that the 11 share 
and tell" period produced more conversations in all three. 
groups than did any other activity period. The word count 
for the 11 share and tell 11 period is 143 for group I, 882 for 
group II, and 1220 for group III. The table activity period 
produced the next highest number of words except for group 
I, the free activity period the third highest except for 
group I, and the music period the least. The counts for 
these periods for group I are 10, 12, and 0; for group II, 
184, 134, and 79; and for group III, 1188, 1170, and 8. It 
can also be seen from the above table that the word count 
for the boys is higher in all instances except for table 
activity in group III in which the girls exceed the boys. 
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The programs identified by the boys and girls.-- Table 
13 lists the programs identified by the children. The wri-
ters categorized the programs into the programs designed 
specifically for children and other programs. 
Table 13. The Programs Identified by the Children in the 
Study 
Programs for Children 
(l)_ 
Adventure Land .••••.• 
Adventure Time ••.•..• 
Big Brother •.•••••••• 
Captain Bob •.....••.. 
Captain Kangaroo •••.. 
Cartoons . ............ . 
Circus Boy •••.•..•..• 
Hansel and Gretel •••• 
Heck~e and Jeckle •••• 
Heidi ............... . 
Huckleberry Hound •••• 
Jack in the Beanstalk 
Lassie ...... ........ . 
Laurel and Hardy •.•.• 
Leave it to Beaver •.• 
Mickey Mouse •••••.•.• 
Wtighty Mouse ••.•..... 
Miss Ann ••....••.•..• 
Peter and the Wolf •.. 
Popeye • ........ • ..... . 
Rin Tin Tin •..•.....• 
Robin Hood ..•••.••.•• 
Ruth Ann's Camp •••••• 
Salty Brine ' s Shack •• 
Shirley Temple ••••..• 
Spin and Marty ••••..• 
Star Catcher ••...•..• 
The Real McCoys •••..• 
Tic Tac Dough .•..•.•• 
Walt Disney •••.•.•••• 
Zoo Parade ••.•••.•..• 
Total· 
1 
2 
5 
4 
6 
12 
2 
1 
1 
1 
1 
1 
13 
4 
1 
10 
1 
1 
2 
6 
1 
2 
3 
3 
15 
2 
1 
1 
10 
6 
1 
Other Programs 
-~e Oakley ....•. 
Ball Game ••••.•..• 
Boom Town ...•...••. 
Boston Movie Time. 
Buckskin •••••••••• 
Casey Jones ••..••• 
Cinema Seven ••..•. 
Ed Sullivan •..•••• 
Lone Ranger .••..•. 
Lucy •.. ........... 
Margie . .......... . 
Maverick ••..•.•..• 
News Program ••..•• 
Rex Trailer •....•. 
Rifleman ••..•....• 
Steve Allen ••••••. 
Superman ......... . 
Twenty-six Men .••• 
West Point ••••.••• 
Whirlybirds .•..••. 
Wild Bill Hickok •. 
Zorro . ........... . 
Total .... ........ . 
Total 
(2) 
2 
1 
1 
1 
1 
29 
2 
1 
1 
1 
1 
6 
3 
2 
1 
7 
6 
5 
1 
9 
3 
11 .. 
220 
40 
A total of 53 programs was identified by the children 
220 times. From the table it can be seen that 11 Casey Jones 11 
is the most frequently identified program with 29 identifi-
cations. ushirley Temple 11 was the next most frequently men-
tioned program with 15 identifications. The next five pro-
grams and their frequencies are "Lassie ~r 13; ttcartoons, 11 12; 
11 Zorro, 11 11; 11 Tic Tac :Dough, 11 10; and 11 Mickey Mouse, 11 10. 
Twenty-two of the programs were identified by the writers as 
of adult or western character and therefore not planned for 
children of kindergarten age specifically. It is felt that 
this finding is significant in relation to the numbers of 
positive and negative phrases identified by the children in 
the study and the nature of these phrases. 
The positive and negative phrases.-- A list of the posi-
tive and negative phrases identified in spontaneous and stim-
ulated conversations is found in Table 14. 
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Table 14. The Positive and Negative Phrases in Spontaneous 
and Stimulated Conversations of the Children in 
the Study 
Phrase Total 
(1) 
Spontaneous, Positive 
Best father ••.••..•.•• 1 
Best little dog ••....• 1 
Cowboys love it .•••.•. 1 
Good guys ride •••.•••• 1 
Good Ship Lollipop .•.• 1 
He likes milk ...•....• 1 
I like it •........••.• 1 
I like Popeye •..••...• 1 
I like Shirley ••...•.. 1 
I like Western horses 1 
I love him. • . . . . . . . • • • 1 
I love Lassie .•...•... 1 
I sing good. • • • • . . . . . • . l 
It was good. • . . . • . . . • • 2 
Jennie has a pretty 
smile. . . . . . . . . . . . . . . l 
Lassie is good ••.••••. 1 
Likes Marlboros ••••••• 1 
Maverick is better •••• 1 
Maverick is good ••..•. 1 
Popeye loves Olive Oyl 1 
Robin Hood loved ..•... 1 
They are good •••..•.•• 1 
You have to be good ••• 1 
1----o--,--j 
. Total 24 
Phrase 
Spontaneous, Negati~e 
Always gets:<. the bad 
:. Total 
(4) 
guys .• e: • • • .. • • • • • • • l 
And burned it....... 1 
Bang I'm dead....... 1 
Beat them up........ 1 
Chopped up the whole 
train. . . . . . . . . . . . . l 
Cut a man up. • • • . . . • 1 
Everyone against him 1 
Fell right through.. 1 
Fierce, fierce, 
fierce............ 1 
Fire was terrible... 1 
Forty thieves died.. 1 
Fought Yankee Doodle 1 
Found himself in 
j ail• . . . . . . . . . . . . . l 
Get going, bang I'm 
dead. . . . . . . . . . . . . . l 
Gets bad people 1 
Gets the bad guys... 1 
Gets the bad man.... 1 
Going to crash ...••• " 1 
Grandpa is dead..... 1 
He pushes cars...... 1 
I'm dead............ l 
I saw them cry," and 
Cf!?'Y. • • • • • • • • • • . • • • l 
It crashed. • . • • . . . . . 1 
It was war.......... 1 
Killed every one of 
them. . . . . . . . . . . . . . 1 
Killed lions........ ·1 
Killed lots.· ••... ·:. . 1 
Killed the good man 1 
Like to cut man'...... l, 
Little boy looked so 
sad. . . . . . . . . . . . . . . 1 
Looked so sad, so . 
sad. . . . . . . . . . . ~... . . ": .. * • l 
(continued on next page) 
Table 14. (continued) 
Phrase 
(l) 
Stimulated, Positive 
A fairy making a 
Total 
(2) 
friend of an angel ... , 1 
Good shows •.•. ~ ...•.••• l 
Phrase 
(3) 
Man killed another •• 
Maverick's men, the 
bad ones cut men .• 
Other men are bad ••• 
Poured hot water on 
Yankee Doodle ..••• 
Put dynamite on 
these tracks .•..•• 
School that burned 
down . ............ . 
String up .•......••• 
The bad guys .••.•..• 
The bad guys getting 
the twenty-six men 
The bad man ••••...•• 
The goodies fought 
against the 
Indians .. ........ . 
They are horror ••••• 
They shot and they 
shot . ............ . 
Those horrors make 
me jingle ..•..••.• 
Threw it in the 
bushes . .......... . 
Tied them up •.....•. 
Twin mother dead .•.• 
With the bad man ..•• 
Why did the man 
throw the T.V. 1 
outside •...•.•.•.• I· 
Total 
Stimulated, Negative 
Almost killed a girl 
An icky program •.•.• 
Bad man • ..•........• 
He is good. • • . • . • • . . . • . . l Bad old lady •....... 
He's good ... -.••.•....... l Cut off your head •.. 
I liked that one ...••• , • 1 Fighting kangaroo ••• 
I like Western horses.~. 1 Fight the British ••. 
(concluded on next page) 
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Total 
(4-J 
1 
1 
1 
l 
1 
1 
1 
1 
1 
l 
1 
1 
1 
1 
l 
l 
1 
1 
1 
' 4-9 
l 
l 
1 
l 
1 
l 
1 
4-.3 
Table 14-. (concluded) 
Phrase Total Phrase rrotal 
(1) ~J (.3) (4-) 
I love Shirley ..•.•.•. 1 Get in trouble •....•• 1 
Likes cowboys •••••..•• 1 Had a big fight .••••• 1 
Like T.V • ....•..• · · · · • 1 I'm very angry . ...... 1 
Them are good .. ........ 1 Outlaw killed .•....•• 1 
Two good guys • •••..... 1 'Tacked by Indians •.• 1 
Total . ................ 11 They dead . ........... 1 Tied her to a tree ..• 1 
Threw a cake (:pie) in 
her face . .......... 2. 
Was in jail . ......... 1 
Total •...••........•• 18 
The :preceding table shows that 2.3 :positive :phrases were 
mentioned 24- times and 4-9 negative :phrases were identified 
4-9 times in spontaneous conversation. Eleven :positive :phra-
ses were identified 11 times and 18 negative :phrases were 
identified 18 times. In both types of conversation, there.-
fore, there were more negative than :positive :phrases identi-
fied. Only one :phrase of the total 102 :phrases was repeated: 
11it was good.n The writers judged that 26 of the .35 :positive 
:phrases were value judgments but only four of the negative 
:phrases were. 
Time words and :phrases.-- Table 15 gives the time con-
cepts identified by the boys and girls in spontaneous conver-
sations. The words and :phrases include reference to 11 day, 11 
11 night,n 11 time, 11 and miscellaneous categories. 
Table 15. The Time Words and Phrases Identified in Sponta-
neous Conversations by the 48 Boys and Girls in 
the Study 
Time Word or Phrase Identified 
111 
All day . ... ·· .................. . 
Every day . .................... " 
Every day almost •.•..•...•••.• 
In the afternoon •..........•.• , 
In the daytime •...•........•.. 
I thought he was on only the 
other day but he's on more .• 
On one day • ........... '4! •••••••• 
On Sa tlli' day. . . . . . . . . . . . . . . . . . . 
Some day . ...................... . 
Some days ...................... . 
Sunday . ...................... . 
Sunday night . . • . . . . . . . . . . . . . . • 
Sunday school every day ••....• 
Today . ....................... . 
Two days in a row ••......•. ~ .. 
Every night . . . . . . . . . . . . . . . . . .. 
It's when I go to bed ••....... 
Last night .. ................. . 
Last night I was up until 
eight ... .................... . 
Real late last night ••.•.....• 
Stayed up late ..•••..•••.•.••• 
Stayed up till 8:30 •.......... 
Stayed up too late the night 
before .................. ,· ... . 
Stayed up t.o watch Shirley 
Temple ..................... . 
Wasn't on last night .•..•..•.• 
Went to bed late ••..........•• 
All the time . ................ . 
.A long time ago ••..........•.• \ 
At eight ............. ........ . 
.At the same time •......•..•••. 
Next time . ................... . 
Rides all the time ••.•..•..•.• 
Child 
(2) 
40, 40 
. 43, 45, 47, 47, 48 
43 
24 
40 
17 
40 
19 
40 
40, 35 
26 
19, 19 
41 
36, 41, 41, 45, 46 
33 
20, 35 
21 
17, 19, 19, 19, 23, 24 
29, 34, 35, 36, 36, 
40 
12 
21 
42 
6 
24 
13 
40 
42 
48, 43 
42 
17 
42 
32 
34 
(concluded on next page) 
f 
(3) 
2 
5 
.l 
1 
1 
1 
1 
1 
1 
2 
1 
2 
1 
5 
1 
2 
1 
12 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
Table 15. (concluded) 
Time Word or Phrase Identified 
\l) 
Stayed up till 11:00 to watch 
T.V. I never heard o.f any-
one staying up till 11:00 ••• 
I heard of someone staying up 
till midnight ••••..•...••••• 
All night? When everyone is 
asleep? ..................... . 
Every once in a while ••.••••.• 
First it's Mickey Mouse and 
then it's Spin and Marty •••• 
Goodbye now .• .................. 
Goodbye now, I'm going ••.••.•. 
Hurry before they blow ••.•.•.• 
li11J2l?JT 11]? •••••••••••••••••••••• 
It's after Mickey Mouse ••••••. 
Right before dinner •.•..•..... 
Tomorrow • ....................... 
Tomorrow morning •.•...••.••••• 
Yesterday evening •••••.••.•.•• 
Total 
19 
17 
19 
19 
? 
36, 36 
34 
36 
34 
32 
17 
Child 
36, 36, 47 
48 
33 
45 
.f 
(3) 
l 
l 
l 
1 
1 
2 
l 
1 
1 
1 
1 
3 
1 
l 
72 
A total of 46 time words or phrases were used a total 
of 72 times. It can be seen that the most frequently used 
time words and phrases are those which can be applied ·tJo a 
time during a day; every day, today, last night, and tomorrow. 
The phrases which were identified only once or twice are 
mainly phrases specific to a situation; e.g., "stayed up too 
late,n "it's when I go to bed," or, 11 every once in a while.n 
Days of the week were mentioned only four times; specific 
times of day were used only five times. There was only one 
conversation about time. The word nday 11 was used 21 times 
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(excluding days of the week), "night 11 was used 21 times, 
11 timett was mentioned six times, and ttstaying (-ed) u:p 11 was 
mentioned six times. 
Table 16 lists the time words and :phrases identified in 
stimulated conversation by the children in the study. Words 
and :phrases are divided into the following categories in the 
listing: day, night, time, and miscellaneous. 
Table 16. The Time Words and Phrases Identified in Stimulated 
Conversation by the Boys and Girls in the Study 
Time Word or Phrase Identified Child 
(l) 
Every day . ................... . 
On Saturday ................... . 
Out of school on the day •.•.•• 
Played outside all day ..•.•..• 
Some day • ................•.•... 
Sunday . ...................... . 
After supper . ........... ·· .... . 
Almost near su:p:per ••.•....•••• 
Every night .. ................. . 
Last night .... ............... . 
All the time . ................ . 
One time . .................... . 
Stays till one .............. !. 
Wb.at time? .. .......... ~ ....... . 
WJ:la t weekend? .••••.•.....••...• 
Before and after Captain 
Kangaroo . •.•.••............• 
Before that . ................. . 
Didn't even get to watch T.V. 
4-3 
19 
11 
11 
4-3 
23, 
13, 
33 
38 
. 2' 
41 
25, 
19 
33 
10., 
33 
11 
very muc~ ................... 25 
(2) 
31 
28, 31 
11, 12, 
46 
23 
Get u:p real early.............. 11, 33 
In the morning •••.•....•. ~ ...•. .'... 1 , 16 , 26 
(concluded on next :page) 
15, 32 
f 
(3) 
l 
1 
1 
1 
1 
2 
3 
1 
l 
5 
1 
2 
l 
1 
2 
l 
l 
l 
2 
3 
4-7 
Table 16. (concluded) 
Time Word or Phrase Identified Child f 
(1) (2) (3) 
In the morning and at su:p:p;er-
time . .................... · .... 33 1 
Thirty-three miles an hour .••. 3, 3 2 
This morning . ................. 19 1 
Yesterday . ...................... 1, 2, 6, 14- 4-
Total 39 
Twenty-four time words _;:md phrases were identified by 
the subjects a total of 39 times in stimulated conversation. 
As in spontaneous conversations, words designating general 
times at which television programs were viewed are the most 
frequently used. These words are 11 after supper, 11 three 
times; "last night, 11 five times; 11 in the morning, 11 three 
times; and nyesterday, 11 four times. The phrases identified 
only once are more specific in nature and describe a partie-
ular program viewed or an idea of the child; e. g., "played 
outside all day, 11 11 stays till one, 11 and 11 33 miles an hour. 11 ' 
Adjectives used by the children in the study.-- Table 
17 is a list of the adjectives used in spontaneous and stim-
ulated conversation by the boys and girls in the study. 
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Table 17. The Words Used as Adjectives and Identified in 
Spontaneous and Stimulated Conversation by the 
Boys and Girls in the Study 
·. ~ _ ..... 
,. , .. 
Spontaneous I Spontaneous Spontaneous Stimulated. 
Ad~ectives f Ad~ectives f Adjectives f Adjectives 
(1)· (2)1 \1) ~~22_ Jll C? (l) 
After 2 Fun 1 Sad 3 All 
All 2I Funny 5 Same 1 Bad 
Another 3 Giant 2 Sharp 1 Better 
Any 1 Good 13 Silly 4 Big 
Away 1 Great 1 Smart 1 Boxing 
.Awful ? Ha1f 1 Soft 1 Deep 
Be.d::·. · . ~: .:' 7 Hot 4 Some 12 Else 
Beautiful 2 Horrible 3 Some more 1 Fast 
Best 5 Last 13 Sweet 1 Fighting 
Better 4 1 Late 1 Terrible 1 Funny Big 19 Like 13 That 3 Good 
Bigger 6 Likes 5 These 2 Icky·· 
Black 1 Little 15 I Third 1 Last 
Bright 1 Long 3 This 3 ·:Like 
Crazy 1 Many 3 Three 2 Likes 
Curly 1 New 5 Through 1 Long 
Dark 2 Old 3 Too 1 Old 
Else 2 One 6 Trouble 1 One 
Everyday 6 Other 2 Twin 1 Pretty 
Faint 1 Poor 4 Twins 3 Regular 
Fast 4 Pretty 7 Two 4 Small 
Faster 2 Quiet 5 Whole 4 Strong 
Fat 2 Real 3 Wild 1 These 
First 1 Rich 2 Total ~55 Thirty-Full 3 Roun¢1;. 1 three 
This 
Those 
vVhat 
Whole 
White 
Wild 
Total 
f 
\2) 
6 
3 
1 
5 
1 
1 
1 
1 
1 
2 
5 
1 
5 
6 
2 
1 
1 
2 
2 
1 
1 
1 
2 
2 
1 
2 
1 
1 
1 
1 
-
61 
A total of 103 adjectives were identified, 73 in spon-
taneous conversation and 30 in stimulated conversation. 
There were, however 11 adjectives used in stimulated 
49 
conversationwhich were not used in spontaneous conversation 
previously, making an actual total of 84 adjectives mentioned 
316 times. Adjectives were named 255 times under spontaneous 
conditions a~d 61 times under stimulated conditions. The 
most freguently used adjectives in spontaneous conversation 
were all, big, go~d, last, like, little, and some, each one 
having been used 10 or more times. No adjectives in stimu-
lated conversation was used more than six times, although 
when added to the count in spontaneous conversation, the word 
ttbad 11 can be added to the list of adjectives with frequencies 
of 10 or more. 
Adverbs·used by the· children in the study.-- Table 18 
lists the adverbs identified by the 48 boys and girls in 
spontaneous and stimulated conversations. 
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Table 18. The Words Used as Adverbs and Identified in Spon-
taneous and Stimulated Conversations by the Boys 
and Girls in the Study 
Spontaneous Spontaneous Stimulated 
Adverbs f Adverbs f Adverbs f 
(1) (2) o:,) (2 CL-J (2) 
About 3 Next 1 After 1 
Again 4 Now 17 Again 1 
Ago 1 Off 6 All 1 
All 5 On 16 Almost 1 
All right 1 Once 1 Before 1 
Almost 1 Only 1 Early 1 
Always 7 Out 7 Even 1 
Around 1 Outside 1 Every 1 
As 1 Over 7 Everyday 1 
Awhile 1 Really l Fast 4 
Back l Right 2 Faster 2 
Before 2 Same 2 Like 1 
Down 7 So 3 Lots 1 
Ever 4 Sometimes 3 Outside 1 
Every 7 Then 4 Real 1 
Fierce 4 There 2 So l 
First l Today 5 Some day 2 
Here ll Together 1 Sometimes 2 
How 10 Tomorrow 4 Then 1 
Instead 1 Too 6 Very 1 
Late 2 Up 22 Yesterday 3 
Many 1 Very l Total 29 More· 1 When 1 
Near l Why 1 
Never 1 Yesterday 2 
Yonder 1 
Total 197 
A total of 51 adverbs were identified in spontaneous 
conversation and a total of 21 in stimulated conversation. 
Ten of the adverbs used in stimulated conversations, however, 
were mentioned previously under spontaneous conditions; a 
total of 62 adverbs were identified 226 times. 11 Here, 11 11how, 11 
51. 
nnow,tt non, 11 a..nd nu:pn were used 10 or more times in s:ponta-
neous conversation. 
Vocabulary.-- -Table 19, which follows, shows the words 
in addition to those listed in 11 The Spontaneous Speaking 
Vocabulary of Children in Primary Grades.".!/ 
Table 19. A Supplement to nThe Spontaneous Speaking Vocabu-
·lary of Children in Primary Grades n 
Word 
(l) 
Adventure Time 
Advertises 
Almond Joy 
Amen 
Ann and Hope 
Baby Rabbit 
Baggage car 
Ball game 
Betsy 
Blubber 
Boom town 
Boston Movie Time 
Boy friend's 
British 
Bub 
Buckskin 
Cameras 
Candy bars 
Cannonballs 
Captain Bob 
Captain Kangaroo 
Casey Jones 
Casey Junior 
Channel five 
Channel four 
Channel seven 
f Word 
(2) (l) 
2 Channel two 
l Cinema Seven 
4 Circus Boy 
2 College 
l Commercials 
l Cookie's 
l Cyclones 
l Danny O'Day 
l Darleen 
l Dead end 
l Ed Sullivan 
l Electric bulb 
l Fernandez 
l Form 
1 Forty thieves 
l French 
l Good Ship Lollipop 
l Haird~essers' 
l Hansel and Gretel 
4 Hardy Boys 
6 Heckle and Jeckle 
29 Ri-O-Silver 
1 Homogenized 
3 Horrible 
l Hound 
2 Huckleberry Hound 
(concluded on next :page) 
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f 
(2) 
2 
2 
2 
l 
3 
l 
l 
l 
l 
l 
l 
1 
l 
1 
6 
l 
l 
l 
3 
l 
l 
l 
l 
2 
l 
l 
Table 19. (concluded) 
Word 
Hugged 
Icky 
Ivory Snow 
Jeff 
(1) 
Jimmy Crack Corn 
Jungles 
Kerosene 
Laurel and Hardy 
Leave it to Beaver 
Lest oil 
Light bulb 
Little Lulu 
Lucy 
Marching band 
Margie 
Marlboros 
Martians 
Maverick 
Michael 
Midnight 
Mighty Mouse 
Mississippi 
Mouseketeers 
Mr. Ta:ptoe 
Nestle's 
News :programs 
Nightie 
Norton 
Old Ironsides 
Olive Oyl 
Printed 
Purple People Eaters 
Rascal 
Rebecca of Sunnybrook 
Farm 
Rex Trailer 
Rifleman 
Ringed 
Roars 
Rockets 
Rope 
Rosa 
Ruth Ann's Camp 
f 
(2) 
I ~ 
2 
l 
1 
l 
4-
1 
1 
l 
2 
l 
1 
1 
4-
1 
8 
1 
1 
1 
2 
1 
3 
4-
3 
1 
l 
1 
3 
1 
3 
1 
1 
2 
1 
l 
3 
l 
1 
l 
3 
Word 
(1) 
Salty Brine 
Salty Brine's Shack 
Science 
Sharon 
Shirley 
Shirley Temple 
Smokestack 
Sniff 
Spin and Marty 
Spooky 
Star Catcher 
Steve Allen 
Stock 
Stringing 
Suppertime 
Susan Pomeroy 
Swallow 
Swallowed 
'Tacked 
Telephone 
The Real McCoys 
Tic Tac Dough 
Timmy 
Tonto 
Townspeople 
Trail 
Trapped 
Twenty-six Men 
Types 
Tyrannosaurus rex 
Underwater 
West Point 
Whirlybirds 
Yankee Doodle 
Yeah 
Yonder 
Yu:p 
Zither 
Zorro 
Total 
52 
f 
(2) 
3 
3 
l 
l 
4-
15 
l 
2 
2 
2 
l 
7 
1 
1 
l 
l 
1 
l 
l 
2 
1 
10 
5 
2 
1 
1 
1 
5 
1 
1 
l 
·2 
9 
4-
l 
l 
l 
2 
11 
133 
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A total of 133 words were used in addition to those 
listed in 11 The Spontaneous Speaking Vocabulary of Children 
in the Primary Grades. n1./ In order to be included in the 
kindergarten column of the Mur:phy list a word had to be used 
only once. This criterion was used in the :present study. 
The highest frequency was that for 11 Casey Jones;" these re-
ferences include both reference to the :program and the char-
acter. The :programs, ushirley Tem:plert and 11 Tic Tac ])oughtr 
were next in frequency. The television commercial :products, 
Almond Joy, Marlboros, and Nestle 1 s were each mentioned four 
times. The character, Timmie, in 11Lassie, 11 had a frequency 
of £ive. A total of 36 television :programs which were not 
on the Mur:phy list were identified by the children. 
3 ~- Sub study 
The writers believed that comparisons could be made 
among the three grou:ps of children with regard to chronolog-
ical age, I.Q., word count, and :parental occupation. 
Word count.-- The only data used in the substudy were 
those word counts obtained during which conversations were 
recorded in all three grou:ps. Table 20 shows a total word 
count for the boys and girls in the three groups. 
1/Helen A. Murphy, op. cit. 
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Table 20. The Word Counts for Boys and Girls for the Six 
Days Tiuring Which Conversations were Recorded in 
All Three Groups in the Study 
Group Boys Girls Both 
(l) (2) (3) (4) 
I . .... 83 17 100 
II .. .. ·· 847 228 1135 
III ...... 518 810 1328 
The preceding table shows that group I produced the 
lowest word count and group III, the highest word count. 
The counts for the boys were 83, 847, and 518 for groups I, 
II, and III respectively; the counts for the girls were 17, 
228, and 810 for groups I, II, and III respectively. The 
total word counts were 100 for group I, 1135 for group II, 
and 1328 for group III. 
Chronological and mental ages.-- In anticipation of 
applying data from a parental occupation scale it was decided 
that critical ratios be established. The following tables, 
however, show that the groups were too similar to serve the 
purpose of the writers, the purpose being to show the rela-
tionships between chronological age, mental age, and word 
count of the three groups. 
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Table 21. Chronological Age: The Means, Standard Deviations, 
and Critical Ratios for Groups I and II, Groups 
I and III, and Groups II and III 
Group Mean SE $E Critical 
N C.A. S.D. M Diff. D Ratio 
(l) (2) (3) {4) (5) (6) (7) (8) 
-
' I 15 66.26 2.54 .66 5 .. 29 
·77 6.88 II 18 71.55 1.64 ·39 
--
-~ .... -
I 15 66.26 2.54 .-66 
-54 .99 
-55 III 15 66 •. 80 2.90 
-75 
II 18 71.55 ·- 1.64 
-39 
III 15._ 66.80 2.90 
-75 4 .. 75 .84 5.65 
' 
Table 21 shows that the critical ratio for groups I and 
II is 6.88, for groups I and III is .-55, and for groups II 
and III is 5.65. The two significant differences were ex-
pected, however, because of the placement of the children of 
groups I and II into morning and afternoon sessions according 
to age. It can be seen that the total population of group 
II is older than both of the other groups. 
The critical ratios for the mental ages of each of the 
three groups in relation to the other two groups are given 
in Table 22. 
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Table 22. Mental Age: The Means, Standard neviations, and 
Critical Ratios for Groups I and II, Groups I 
and III, and Groups II and III 
Group Mean SE SE Critical 
N ~.A. ,,, . ·· · ·s.n. M ' Diff. n Ratio 
(1) (2) (.3) (4) (5) (.6) 171 (8) 
I 15 72-73 6.11 1.-58 2.09 2./+2 .86 II 18 74.82 7.98 1.83 
I 15 72.73 6.11 1.58 1.46 2.16 .68 III 15 74.19 5-69 1.47 
II 18 74.82 7-98 1.83 
.63 2.35 .27 III 15 74.19 5.69 1.47 
Table 22 shows that the critical ratios are .86, .68, 
and .27 for the groups I .and II, I and III, and II and III 
respectively. 
Parental occupation.-- The Minnesota Scale for Parental 
1/ 
Occupations- was used to categorize the occupations of the 
fathers of the 48 children. Table 23 shows the distribution 
by occupation of the fathers into four occupation classes; 
class I is the highest group in the scale and class VII is 
the lowest. Class IV consists of occupations concerned with 
farming. No occupations in the present study fell into 
classes IV, VI, and VII. 
1/Institute of Child Welfare, The Minnesota Scale for Parental 
Occupations, University of Minnesota Press, Minneapolis, 1950. 
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Table 23. The Distribution of Parental Occupations for Each 
of the Three Groups in the Study by Frequency and 
Percentage 
Group Class I Cl;:~.ss II Class III Class V Total 
f % f % f % f OJo f % (1) (2) (3 (4) (5 !(6) -c? r-es J (9 1(10) (11) 
I 2 13.3 6 40.0 2 13.3 5 33 .• 3 15 99(~ 9 
II 3 16.6 8 44.4 4 22.2 3 16.6 18 99.8 
III 3 20.0 5 33.3 3 20.0 4 26.6 15 99.9 
·' 
The data in Table 23 show that more fathers from each 
group are in occupation class II than in any other class. 
The frequencies in this class are 6, 8, and 5 and the :per-
centages are 40 :per cent, 44.4 per cent, and 33.3 per cent 
for groups I, II, and III respectively. Group I has the 
lowest percentage (13.3 per cent) in class I and group III 
has the highest percentage (20 per cent). Twelve fathers 
are in class V, five from group I, three from group II, and 
four from group III. 
In order to show the relationship between parental occu-
pation and word count, the word counts for the children whose 
fathers fell into each occupational class were tallied and 
the percentage of the total word count was found. Table 24 
shows the number of cases in each class, the word count for 
each class, and the percentage of the word count which occurs 
in each class. 
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Table 24. The NLunber of Cases and Percentage of the Total 
Word Count Which Occurs in Each Occupational Class 
Occupational Word % of Total 
Class f Count Word Count 
(1) (2) (3) _(4) 
I . .......... 8 276 10.7% 
II ........... 19 886 34.5 
III . ........... 9 661 25.7 
v . .......... ·_12 740 28.8 
Total . ........ 48 2563 99.7 
It is evident from Table 24 that the children whose 
fathers are in occupational class II contributed the most 
conversation and the children of class I the least. The 
total percentages are too similar, however, to enable any 
further comparisons with chronological age and mental age. 
Percentages of word count are 10.7 per cent for class I, 
34.5 per cent for II, 25.7 per cent for III, and 28.8 per 
cent for V. 
Comparison of oldest and youngest subjects.-- Because 
the data just described provided no consistent significant 
differences, the writers compared the oldest quartile of the 
population with the youngest in order to determine whether 
there was a relationship between age, I .Q., and word count. 
In addition, the children with I.Q.'s of 110 and above were 
compared in word count .with those with I.Q. 's of 109 and 
below. 
The following table shows the mean, standard deviation, 
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and critical ratio for chronological age of the oldest and 
youngest quarters of the :population. 
Table 25. Chronological Age: The Mean, Standard Deviation, 
and Critical Rat~o for the Oldest Quarter and 
Youngest Quarter of the Population 
Group . Mean SE SE Critical 
N C.A. .S.D. M Diff. D Ratio 
' 
_il) (2) (3) (4) (5) (6) 171 (8) 
Q4 10 72.70 .90 .26 .. 9.06 2.94 3.08 
Ql 11 63.64 9-74 2.93 
Table 25 shows that the critical ratio is 3.08 between 
the oldest and the youngest quarters of the population. 
This difference is significant at the 1 :per cent level. 
Table 26 gives the mean, standard deviation and critical 
ratio for the I.Q. t s of the older and younger halves_ of the 
:population. 
Table 26. I.Q.: The Mean, Standard Deviation, and Critical 
Ratio for the Older Half and the Younger Half of 
the Population 
' 
Group Mean SE SE Oritical 
N I.Q. S.D. M :Oiff. D Ratio 
(1) (2) (3) (±) t5) 162 \72 (8) 
QLj. 10 103.50 6.76 -2.14 
10.77 3.84 2.80 
Ql 11 '114.27 10.58 3-19 
,. 
The preceding table shows a critical ratio of 2.80 for 
~I 
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the I .Q. 's of the olde:d and younger halves of the population. 
The younger half of th~ population has a higher mean IoQ. 
than the older half. This difference is significant at the 
5 per cent level. 
Table 27 shows the ~mean, standard deviation, and critical 
ratio for the word count of the lowest and youngest quarters 
of the population 
I 
Table 27. Word Count: jThe Mean, Standard Deviation, and 
Critical Ratio for the Oldest Quarter and the 
Youngest Quarter of the Population 
: 
l 
Grou:f Mean Word SE SE Critical 
N Count s~n. M Diff. D Ratio 
\l) ,2 (3) (4) (5) (6) (7) (8) 
I 
lC Q4- 28.80 57.26 18.12 
15.95 27.63 .58 
Ql ll 44.75 69.15 20.83 
I 
Table 27 shows that the critical ratio between the word 
I 
counts of the oldest quarter of the population and the young-
est quarter is .58. 
A comparison of the word counts according to I.Q. was 
also made. The following table shows the mean, standard 
deviation, and critical ratio of the word counts of the 
children with I.Q.'s o~ 110 to 138 compared with children 
with I.Q. 's of 88 to 1?9· 
I 
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Table 28. The Mean, Standard Deviation, and Critical Ratio 
for the Word Counts of the High I.Q. and Low I.Q. 
Groups in the Population 
Group Mean Word SE SE Critical 
N Count S.D. M Diff. D Ratio 
(l) (2) ' (3) (4) (5) (6) (7) (8) 
110-138 21 54.85 75-?5 16.54 1.05 24.17 .043 88-109 27 55.90 91.65 17.62 
' 
The critical ratio for the word counts according to I.Q. 
is .043. 
By inspection of the data the writers noted that 16 
children contributed nothing to the conversations during the 
six days which were used for the substudy. Eight of these 
children were in the high I.Q. group and eight were in the 
low group. One child with an I .Q. of 95 contributed 362 
words, one with an I.Q. of 118 contributed 267 words, and .... : 
one'with-an t.Q. of 106 contributed 242 words. These ex-
tremes in word count tend to distort the mean. Of the ll 
children in the youngest quarter of the population, five conH 
tributed nothing and one contributed.242 words. The five 
children who contributed nothing had I.Q. 1 s of 104, 115 (2), 
125, and 138. In the oldest quarter of the population two 
children contributed nothing and only three contributed more 
than 100 words; none contributed more than 137 words. 
The summary, conclusions,, and interpretations of the 
data will be found in the next chapter. 
CHAPTER IV 
SUN~RY AND CONCLUSIONS 
Summary.-- Forty-eight children in two public school 
kindergarten sessions and one private school kindergarten 
session were observed and their conversations about televi-
sion were recorded. The data were analyzed in relation to 
chronological age, mental age, father's occupation, word 
count, programs identified, time words and phrases, adjectives, 
and adverbs. The purpose of the study was to determine the 
relationship, if any, between televiewing and language devel-
opment and vocabulary. 
Conclusions.-- The following conclusions may be drawn: 
1. Most conversation about television was produced in 
the "share and tell 11 period. 
2. Although the majority of the programs identified 
were designed for children, 44 per cent of the pro-
grams named by the subjects were classified by the 
writers as of adult or Western nature. 
3. There were twice as many negative phrases identified 
as positive phrases. 
4. From an examination of the data it appears that a 
majority of negative phrases resulted from viewing 
-62-
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6. 
7-
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adllt or Western programs and were predominately 
de,criptive in content, whereas a majority of the 
po~itive phrases were classed as value judgments 
by lthe writers. · 
Ti1e words and phrases were expressed mainly in 
re~erence to specific time, television program, or 
acJivity. 
Ad]ectives constituted 5 per cent of the total word 
coJnt as opposed to the 7.6 per cent found by Te~lin and the 16 per cent found by Mahoney. 
Adlerbs constituted 3 per cent of the total word 
co nt as opposed to the 10 per cent found by Templin 
an the 11 per cent found by Mahoney. 
8. On hundred and thirty-three words were used which 
we addition to the word list compiled by Murphy. 
9. ite similarities in socio-economic status among 
all three groups, there was a wide range in word 
co~t. No significant differe-nces were found between 
occlupational classes in relation to word count. 
10. Si nificant differences in chronological age were 
11. 
fo nd between the oldest and youngest quarters of 
the population but no significant difference in word 
co nt was found for these two groups. 
difference in I.Q. was found between 
older and younger halves of the population 
12. 
1 ~ 
I 
favoring the younger, although there was no sig-
Aificant difference in word count for these two 
I groups. 
I 
It is believed that the differences in the class-
/ 
ioom atmosphere contributed to the differences in 
I 
word count found between groups I and II and group 
I 
III. 
I 
I 
I 
I 
I 
I 
CHAPTER V 
SUGGESTIONS FOR FURTHER RESEARCH 
It was believed by the writers that the following sug-
gestions fo, further research would be of value in the area 
of languageJdevelopment and television. 
1. Repleat the study with a larger population in both 
public and private schools and include a wider range 
of socio-economic status. 
2. Record on tape the conversations about television 
tabulate all of the parts of speech as well as 
pos·tive and negative phrases, time concepts, and 
3. Co are responses of kindergarten children who have 
television in the classroom with a group which does 
not have guided televiewing. 
4. Tievelop a method of using television programs as 
the basis for a language development program in the 
kindergarten, specifically in areas of story sequence 
and vocabulary. 
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SPONTANEOUS CONVERSATION ON TELEVISION-GROUP I 
Date Time 
Nov. 
E: 
3 Activity Period 
7: 
l~ov. 
15: 
Vfuat are you going to make with that 
clay?. 
Mickey Iviouse -- on T.V. 
7 
I 1m playing n:ric Tac Dough. 11 
8: I'm playing the same thing she is. 
Nov. 10 (No spontaneous conversation on 
television) 
Nov. 14 
12: Last night I was up until 8:00. 
6: 
T: 
6: 
5: 
Nov. 
10: 
3: 
T: 
3: 
13: 
8: 
Dec. 
13: 
2: 
T: 
2: 
Dec. 
11: 
15: 
4: 
I stayed up t:il18: 30. 
Why? 
I watched ...• "Zorro." 
I watched the whole program. 17 . 
I was Rusty on Halloween. He's a 
kid on fiRin Tin Tin. H Do you know 
that program? 
You see sam~ things on T.~. that 
aren 1 t true . 
How do you know? 
Because my mother told me. Superman 
does some things that aren't true. 
He pushes cars. 
You can push cars sometimes. 
They haffi big cannonballs and they 
shot and shot and they went over 
the top ..•. Old Ironsides. 
1 
We stayed up to watch 11Shirley 
Temple." 
Why did the. man throw the T.V. 
outside? 
Why? 
He wanted to watch T.V. outside. 
5 
And Hardy went to the store and 
bought some ice cream. 
Hey, did you see fiLaurel and Hardy?n 
There was a lady and they threw a 
cake right in her face. What a mess. 
Yea, it was an awful mess. 
I heard "Jack in the Beanstalk.n 
9:00 
table activity 
9:55 
free activity 
8:55 
share and tell 
8:45 
share and tell 
9:00 
share and tell 
9:10 
share and tell 
8:45 
share 
8:55 
share 
9:05 
and tell 
and tell 
share and tell 
9:45 
Dec. 8, 12, 15, and 19 table activity (No spontaneous conversation on 
television). 
! 
I §7 
SPONTiNEOUS COI~ERSATION ON TELEVISION-GROUP II 
Date 
Nov. 
19: 
3 ! 
I watched ucasey Jones 11 last night. 
Time 
Activity Period 
11:55 
His boy.made an engine out of steel. 
17: It was1Casey Junior. 
· share and tell 
19: His bot went on a train when it was 
going end another man killed another 
man an~ the train stopped and a man 
put thr man in the baggage car. Then 
they drove him to town. 
T: It musp have been exciting. 
Several voices: It was! 
32: I'm going to see it next time. 
17: I saw r1Lassie 11 last night. 
32: Jeff wrs on. 
29: Jeff i fifteen. I think Timmie is 
27: 
24: 
T: 
24: 
eight.,. 
No, her's six. . 
Did yop. se.e 11 0inema 7? It 
No, wh~t happened? 
There ~as a funny little man and they 
were rlLding on a train in circles. 
19: They gpt on horses and the train was 
on thei track coming toward it. 
24: A litt~e man chopped up the whole 
train.[ 
20: I see ~hat every night. 
24: The ma~ was standing on top and fell 
right tthrough. 
16: Vlhen t~ey got on the track they had a 
bucket~of kerosene and put it down. the 
smokes ack. 
T: I can ·magine what happened then. 
16: Smoke ~ent out of the stack all black 
and t~e train went faster. 
17: 
T: 
24: 
19: 
19: 
17: 
16: 
It we~t with a boom. 
Was t~e man really little? 
The ma~ was big and had curly hair 
and a p:-ound hat. 
' I've sleen cartoons about cyclones. 
They wjeren' t really real though~ 
i 
Look o~t, Casey Jones, there's a dead 
end. i 
Here domes Casey Jones. 
Got s~me mail, bub? 
l2:GO 
share and tell 
12:05 
share and tell 
12:15 
share and tell 
12:45 
block corner 
(free activity) 
I 
I 
I 
I 
I 
19: That's lzorro. How many dollars do 
you pu~ down? 
23: This isi a world with a face. 
E: Oh, ho~ can that be? 
23: The wo~ld sometimes has a fac~ in 
cartoo,s. 
23: Ivliss---r, they had "Come and Join 
the G~e 11 on 11 Captain Kangaroo. 11 
32: I don•t1 know ''I've Been Working on 
the RaiiLroad. 11 (then after singing 
it) Tha~ was on nspin and Marty 11 --
it's afper 11 Mickey :Mouse. 11 
T: I don'tlknow that one. . 
32: First it's 11 IVIickey Mousett and then 
11 Spin and Marty11 is right after. 
29: No, it's nAdventure Time,n Betsy. 
32: Oh. 11A~venture Time. 11 
T: One mor~ song? 
Several voices: "Casey Jones! 11 We like 
that so:b.g. 
7 : r9~. Is it gbing to be Martians or· 
Purple People Eaters? 
I 19: A Purple People Eater sky. 
E: What do[you know about Purple People 
Eaters? 1 
19: I won't1tell. 
E: Oh? I 
19: It's on[television. This is a 
giant wq.ll. 
E: What ill' a giant wall? 
19: Oh, you know. Like on cartoons. 
Big gi t men bigger than anybody. 
Now you know what I mean, don't you? 
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12:55 
table activity 
1:00 
table activity 
1:30 
music 
1:35 
music 
12:45 
table activity 
1:00 
table activity 
29: This is 
1
Mexico. I see Mexico stories 1:10 
19: 
E: 
19: 
E: 
19: 
18: 
19: 
on T.V. i free ac ti vi ty 
(singing) tt:Mr. Tap toe •... u l: 15 
What did you say? table activity 
11 A;Ir. Ta:8toe II on Captain Kangaroo . 
Did youd'watch it? 
No , I d:-
1
n 1 t have T.V. 
Oh, that1 1 S too bad. 
Only co~tages don't have telephones 
and telelvisio.tl. 
I know s1
1
ome cottages that have tele-
phones. 11 I!J.ir. Tap toe'' ..... 
i . 
I 
I 
i 
I 
I 
I 
2-0: ~~;:r~J~rd:;. _:it 1 s a plane, it's 
19: It's a ~ird, it's a plane, it's 
Superma.ln. 
19: (singinlg) uMr. Taptoen .••• 
T: One moJe song~ 
17: 'Casey J[ones! 11 
Several voides: Yes, yes, yes. 
19: I'm go~ng to watch 11 Casey Jonestt 
Sunday/night. 
Nov. 10 
19 : Do you /1 know where we wa·tched 
ncasey Jones?.fl 
T: No, where? , 
19: At a bJy £riend's house. It's 
Sunday/night. I watched it. 
Several voi~es: I did too. 
24~ I miss~d it because I stayed up 
too late the night before. 
18: Did yol!l see ncinema 7?n Yankee 
Doodle/was on with French and 
Indians who fought Yankee Doodle. 
It waslwar. · 
T: Who wa~ Yankee Doodle? 
18: I don'/' know. They -- the goodies--
fought against the Indians. They 
put tlem in a stack of hay and 
burne it. The things went flying 
out. 
24: Did yo see ushirley TempleH last 
night?[ . · · 
T: What was it last night? 
24:. When ~he went to school they peeked 
throu~h a window and fell right 
throu.h. 
17: I wat hed it too. 
25: I saw/1 a program, a movie, and there 
was a man who had a bow and arrow 
with ~ire on the end and it_ got the 
man b~t he was all right. Three 
India:zU.s tried to get some men -- . 
they ~an all over the place but they 
went through the woods back to the 
fort ·I 
18: The Ifdians poured hot water on 
Yaa~et Doodle. He sh~t the door and 
killef everyone of them. He chased 
them jthrough the woods. The Indians 
turnea around and fought some more 
Yanke~ Doodles. But some were French. 
I 
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1:25 
block corner 
table activity 
1:55 
music 
11:45 
share and tell 
11:50 
share and tell 
19: Red Riding Hood was on trStar 
Catcher.rt 
18: The Little Lulu wanted this toy 
and this toy and this toy ••.• 
25: I saw that. 
31: These are pictures of Little Lulu. 
19: Here comes Casey Jones· 
23: Casey Jones is going to crash. 
Watch out~ He crashed! 
19: Casey Jones can move all these 
wrecks and tracks and bridges. 
20: Someone put dynamite on these 
tracks. 
19: Hi-0-Silver, the Lone Ranger rides 
again. 
18: 
19: 
18: 
27: 
Did you see Casey Junior ...• 
Did you see Casey Jones in the train 
and it crashed. That was great. 
That was fun watching that. 
That 1 s 11 Zorro • u Want me to make 
another nzorro?rt Can you make a 
11 Zorro?tt I'll make another nzorro.n 
T: How about another song? 
Several voices: ncasey Jones. n 
23: I watched 11Casey Jones 11 iast night. 
Nov. 
19: 
32: 
T: 
17: 
T: 
17: 
29: 
And it was all about something, but 
let's sing it. 
14 
There is a cartoon in ..•. 
I saw that (dinosaur) on ncaptain 
Bob.n 
I don't know that program. I'll 
have to watch it. 
•••• tyrannosaurus rex .••. 
Where did you learn those names? 
I learned them on rtCaptain Bob. 11 I 
thought he was on only the other 
day but he's on mo:r:·e. 
Sometimes 11 Ni:ickey Ii.:ouse 11 is on. 
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11:55 
sha:re and tell 
12:20 
block corner 
(free activity) 
12:30 
block corner 
(free activity) 
1:00 
block corner 
(free activity) 
1:10 
block corner 
(free activity) 
1:25 
free activity 
1:55 
music 
12:05 
share and tell 
12:10 
share and tell 
19: I watcbJed HHuckleberry nound. n. 
I 
T: 
17: 
T: 
Let 1 s s 1ing another song. 
11 Casey Jones. u 
I thi it's time we bury Casey 
and not sing the song anymore, at 
least for a while. 
19: No! 
Nov. 17 
19: I watc ed ncasey Jonesn last night. 
Several voices: So did I. 
one was against him except Casey 
and the law. Then they made them 
like h·m. He came out of jail and 
then t ey got them to like him. 
They h~d a meeting and they made 
them liJke him. 
24: 11 Shirl~y Templen was on in the 
afternqon. She was in a.marching 
band. JShe put them up like this. 
All th~ men had funny dresses on. 
Were t ey Scotch? T: 
24: 
23: 
19: 
Yes. . 
~ow~!~~;dJ~~!!, 0~~·Casey, so the man 
who islinside who types had them talk 
to am n. I don't know, but I watched 
12:25 
table activity 
1:25 
music 
11:50 
share and tell 
it. 11:55 
29: It was on the nGood Ship Lollipopn 
but I can't remember the name of it. 
32: I watc~ed nLassie.n Timmy was after 
a birdJ 
21: I saw it too. It was a big bird. 
It hadja big bill. . 
32: 
20: 
32: 
T: 
32: 
T: 
32: 
19: 
J •... h~s a Casey Jones book. 
(singiljlg) ttcasey Jones 11 ..... 
On ttLassie 11 they had a Pilgrim. 
Oh? I 
It was that bird. 
.Are you sure? 
Um-hlnml · 
Miss •. ~., t:q.e nLone Ranger 11 was on 
last n~ght. 
Dec. 1 I 
19: I saw ''The Rifleman11 on Saturday. 
29: I saw /1Casey Jones. n· 
Several voipes: Me too. 
32: I saw 111Peter and the Wolf. n 
I 
share and tell 
12:00 
share and tell 
12:05 
share and tell 
·1:10 
table activity 
11:55 
share and tell 
71 
Several voices: I did toot 
19: I saw ttTwenty-six Menttt 
28: I saw ttpeter and the Wolf • 11 Peter 
brought some rope to -jJhe wolf. 
29: No, it was a farm boy~ 
27: It was a puppet show. i 
29: He was in with the duek. 
19: 
21: 
17: 
19: 
17: 
19: 
17: 
19: 
Dec. 
32: 
21: 
17: 
21: 
17: 
21: 
17: 
Dec. 
21: 
29; 
i Do you watch 11 Zorro? 11 : 
It's when I go to bed:. 
• I I watch "Zorron at e~ght. 
Someone in Sunday Schpol told me 
that his big brother ~tayed up till 
eleven to wateh telev:Lsion. I never 
heard of anyone stayi~g up till 
eleven. 
I heard of someone staying up till 
midnight. , 
All night? Vlhen everwone else was 
asleep? 
Yes. 
I never heard of that'. 
5 
I heard that, :Mi.ss. ~ ., • , never the 
River. 11 They sang two songs we 
sing in Sunday Schoo], I mean 
Kindergarten. nover the Rivertt 
and, uh, tti've Been V{orking. on 
the Railroad.rt 
I watched 11 Mickey Mmise 11 and 
°Captain Kangaroo, n cind, oh, what 
else? and 11Ifighty Mo-q.se. tt 
Do you know what is going to be on 
T.V. right before dinner? 
No. 
11 Superman. 11 
Oh, boy. 
Channel 5, I'm·going,to watch it. 
8 ' 
YYhere's Davy Crockett? 
I saw nHansel and · Gr~tel tt on T. '};[. 
last night. I saw n$hirley Tem:ple,tt 
t'Rebecca of Sunnybrook Farm. 11 
12:00 
share and tell 
1:20 
table activity 
12:15 
share and tell 
12:35 
free activity 
12:05 
share and tell 
12:10 
18: 
26; 
I saw, oh, you know,, about the puppets. 
Sunday we saw HHansel and Gretelrr and 
ttRobin Hood. tt i 
• I 
72 
18: 
26: 
19: 
33: 
28: 
18: 
20: 
28: 
18: 
21: 
20: 
29: 
Dec. 
They had this '.,':'itch $a ghosts come 
out of the trees. 
There was an old man 'on. He was in 
a nightie. 
11 Casey Jones 11 wasn • t 1even on. There 
was a big show. 
1 I saw Shirley Temple ,when she was a 
little girl, yesterday evening. We 
saw nHansel and Greteilrt two days in 
a row. The :play and it was good. 
We were in the third seat. 
We watched . it. • 
I saw Washington on ~. V .. 
It was on Walt DisneYf. 
I saw them i'ight the /British on T.V. 
The guy who made the tshow had ·some 
ammunition, Walt Tiis4ey and some guns 
and real sharp kni veEj. 12:20 
I was up real late 1Jst night and I 
saw the Christmas lights. We :parked 
near my father's oi'fice. 
Have you heard aboutithe school that 
burned down? It wasjOhicago. 
Some of the kids jumped out of the 
windows. 
share and tell 
12, 15, and 19 (No ~pontaneous conversations about 
television.) 
i 
I 
73 
Date 
Nov. 
40: 
4-1: 
34-: 
40: 
42: 
40: 
4-3: 
34-: 
40: 
34: 
35: 
74-
SPONTA~~OUS TELEVISION CONVERSATION-GROUP III 
3 
Casey Jones, do you know him? He 
gave an engine to his father. Gee, 
he is the best. engineer and the· 
best father in all ~lississippi. 
Have you ever been to Mississippi?. 
Boy, it's a long way from here. 
I'm going tomorrow. 
You know that Casey, Casey found 
himself in jail instead of the boy. 
I saw II Steve Allen. It I saw 11Wild 
Bill Hickok. 11 Wasn't it good? Did 
you see nLassie?n Lassie followed 
a trail of the pig that Timmie had. 
The pig jumped over the fence. 
Lassie talked to the pig. · 
How do pigs talk? 
They don't talk; dogs don't talk 
they growl._ _ 
Pigs don't talk like we do. They 
go oink, oink, oink. 
Come on, let's play 11 T:Lc Tac 
Dough .. tt 
I made a hut for uzorro. 11 He needs 
a hut and a new mask. Come on and 
help me. 
What's cooking, Doc?· Bugs Bunny. 
Let's eat like Bugs Bunny. 
Jennie has a pretty smile, my 
sister :Jehnie makes Ivory Snow. 
The baby smiles, Jennie laughs, she 
roars, roars, roars. Jennie has a 
new dress. Do you wash your dresses 
in Ivory Snow? I use Lestoil, mine 
are dirty .. 
Get the mask, Zorro rides again. 
Wow! 
Here comes Jimmie Crack Corn. 
Jimmie's on the merry-go-round. 
Jimmie's on my channel. 
Time. 
Activity· Period 
9:00 
share and tell 
9:10 
table activity 
9:10 
blackboard 
9:10 
blocks 
10:15 
juice 
10:30 
rest time 
11:10 
recess 
11:30 
recess 
Nov. 
34-: 
4-0: 
35: 
36: 
4-0: 
34-: 
4-2: 
4-0: 
4-4-: 
4-
I saw 11 Casey Jones. 11 1 He 1 s going 
to buy me a hood. ruzy mother can't 
find mine. 
Filene' s has hoods. Why don't you 
go there? Ummm! I 1 d rather have 
Casey bring me one. 
Let's get on here. The channel's 
coming through - 11Vfu:ilrlybirds n you 
know. : 
Last night we saw HD~ny O'Day.n 
Whirlybird had his 'copter going 
places. Did you see:the balle-
rinas do the tightro])e walk? 
Gosh! I can walk a ~ope. 
There are whales on Walt Disney's 
show. Vfuale is as big as this 
school. r 
No! It's as big as ~house. 
That's a funny thing.to cut a man 
up. Boy Almond Joy! How he stuck. 
11Maverick is good." ;The other men 
are bad. They like to cut men and 
I can cut men, too .and I'll let 
Maverick's men the bad ones cut men. 
Where is Rosa that big doll Ronnie 
had? Hurry up .and get him - the 
show's on Oharinel 5. 
·, 
If you watch Walt Disney's show 
you'll see lions and: tigers. 
flilJiickey Mouse 11 is on. too. Rave you 
ever been a tiger? Boy! He's a 
,fierce animal~ Fierbe, fierce, 
fierce animal. 
I saw George on T.V.,· You know, the 
story of the hound. 
I can watch 11Shirleyi Temple n on 
T.V. Shirley had fo~ty thieves. 
The boys are rich. The man sang. 
The man sang forty thieves, forty 
thieves. One of the forty thieves 
killee the good man.i He went into 
the rocks. He saw his twin mother 
dead. The good man ·brought rich 
money. Ho, Hol Gee! The·man was 
9:05 
share and tell 
9:20 . 
blocks 
9:25 
table activity 
9:30 
table activity 
9:35 
table ac·t:;ivity 
9:4-0 
table activity 
9:45 
evaluation 
10:10 
juice 
75 
fat. The king was fat and one girl 
oiled the jars and saw forty thieves. 
The wife put so much hot water in 
the oil and the forty thieves died. 
Forty thieves they don't like oil 
and hot water. 
4-2: I saw usal ty :13rine. It Pop eye did 
tricks and when he looked up at the 
paper he picked up the book at the 
same time and looked at the paper 
and held Olive Oyl up at the same 
time. 
4-0: The rabbit was walking and he saw 
Olive Oyl in back of him and 
Popeye was in back. 
Nov. 5 
4-1: Rosemary, will you come to my house 
today? We have a T.V. and will 
watch the show. Wzy mother lets me 
turn it on. We can get Channel 2 
or Channel 5. Do you watch 
11Shirley Temple?rt She plays Cinder-
ella. Walt Disney has lions and 
Salty is always looking out the 
window. 
44: I watch trMaverick. 11 He always gets 
his man. My sister has a gun. I'll 
ask my·mother if I can come over. I 
will bring the gun. Have you a gun? 
41: No! But my daddy goes hunting. He 
will let me take his gun. You come 
45: 
34: 
Nov. 
36: 
on over. 
Have you seen the man who draws on 
T.v.? I like to draw. My mommie 
bought me some paints. I have a 
blackboard too. I draw every day 
and paint pictures. My mommie hangs 
them in the bedroom. 
Ronald, go get the guxl., hurry, they 
are coming over the hills. See 
the~, Bang, bang, bang, the bad guys 
getting the twenty-six men. 
6 
~nchael, get out of ·my way. Here I 
come. Bye, good now. I'm going .. 
fishing with Salty. 
11:00 
transition 
11:55 
wraps 
9:00 
share and tell 
9:30 
table activity 
9:4-0 
blocks 
9:25 
doll corner 
76 
34: 
37: 
35: 
46: 
Nov. 
43: 
40: 
34: 
40: 
35: 
42: 
34: 
42: 
35: 
38; 
39: 
38: 
45: 
Gee, my television is full of them 
cowboys. Come on, boys, get on 
your horses. Here I come. Whoopee! 
Tonto, get going, bang, I'm dead~ 
Come on kids, string up Ronald over 
here David. David, out of my way. 
O.K. Dave, get up the tree. 
No, I want the bike. 
Come on kids, we're going to have a 
parade. If you see T.V. the guys 
are always having a parade. I'm 
going to West Point when I get big. 
My mother .Saig I2· c:an go. 
There is a parade in town today. 
Wzy mother is going to take me to 
the parade. She said I can ride 
in the car. I don't have to watch 
T.V. There are always big parades 
in 7 ---
Yesterday I watched JtShirley Temple.rr 
It isn't on in the daytime. My 
mother makes me go to bed. I like 
Shirley. She is pretty like me. 
Do you think I'm pretty? 
Yah! ·You're pretty. 
Did you see "Superman?·ll . 
No, Superman is crazy. Superman 
flies, he flies in a black robe. 
Some days I'm Superman. Thzy mother 
lets me take her black dress and I 
fly dovrn in the woods. Every night 
I fly into my bed. 
Birds fly, you can't fly . 
.Aeroplanes fly. 
Yah! but you don't fly. 
Oh well, let's not worry. llirs. 
..••• ,have you a black dress? I 
need it to be Superman. I'll make 
a mask. Superman wears a mask. 
Nake, where is your mask? 
It's in my cubby. 
Mike, will you give it to me? 
O.K. 
Miss ••.• , will you get me the book 
with millions of cats? I saw it on 
T.V. today and see lots of stories. 
Do you think WITs •.... will read us 
9:30 
blocks 
9:40 
front of fire-
place 
9:00 
share and tell 
9:45 
library table 
77 
Nov. 
35: 
42: 
35: 
43: 
Nov. 
43: 
38: 
36: 
34: 
a story in the tree house? I like 
it up there. 
10 I 
Now I 1 ll tell you ali about gravity, 9:00 
sit down, shut up, listen now. Well, share and tell 
on the news program there is a 
rocket that goes up to ~~rs. He 
pulled away' swish, off~_it goes. 
That's gravity. Wat6h me. I jump 
up and down. There,: that's gravity. 
The earth pulled me ~own. Some day 
I'm going to loosen that pull. I'm 
going to loosen gravity and go to 
the moon. The rocket is going to 
take me to the moon. I UP down, UP 
down. I 
I watch news too, Yah, news goes 
faster than sound. ~ pull up and 
down. I know all about that stuff~ 
Missiles, rockets, space ships. 
My father's making m~ a space ship. 
It will fly to the moon. 
Better make it go fast, gravity, you 
know. You have to pull away, fast, 
fast, fast. 
Now it's my turn. I get $100,000. 
Now it's your turn, you get $1.00, 
now it's my turn, I ~in $10,100, 
ten dollars ain't mu'ch. Give me 
twenty. Want to hea~ me count to 
twenty? 1,2,3,4-,5,6:,.7,8,9,10,11, 
12,13,14-,15,16, 17, 18,, 19, 20. There, 
you count. I oan co,unt to one 
million but I ain't :goin' to. Ya:u 
play your old game. i I want to make 
i!Tic Tac Dough 11 on drawing paper. 
I'm goin' to paint mine at the easel. 
So long, alligator. Bye bye, bye~ 
11 
TITic Tac Dougb. 11 ia on T.V. when I 
get home from school. 
I 
I 
Casey Junior gave a train to his 
father. The engine~ He is the 
best engine and the best father. 
I saw a story about:a giant. The 
baby was trapped. · 
Yah! They tied him.up and the man 
took the thing off. 
9:30 
blackboard 
9:20 
blackboard 
9:35 
blocks 
10:05 
juice 
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40: 
34~ 
36: 
40: 
34: 
41: 
34: 
Nov. 
34: 
37: 
Nov. 
35: 
42: 
35: 
42: 
No! Not the man, the giant. 
He's bigger than the people. 
He's bigger than the whole world. 
But he's not bigger than the 
beanstalk. 
No Patty, the beanstalk is bigger 
than anything. 
Ricky, I saw nRobin Hoo-d .• tt They. 
were on a branch. The tree was 
cut in two. I won 1 t do rio harm. 
Robin Hood went to dinner and the 
g_ueen said - then the man said no 
came - more than anything in the 
world Robin Rood loved. That was 
the end, amen. 
Wow! Vfhat a story the end, amen. 
12 
Wdchael, get out of my way. Here 
I come. Goodbye now, I'm going 
fishing with Salty. 
Cowboys have you seen them? My 
television is full of them. Com~ 
on boys, get on your horse. Here 
I am. vVhoopee! Tonto get going, 
bang, I'm dead. O.K. Dave get up 
the tree. 
No! I want to paint. 
13 
Did you see that big spider on 
T.V.?· You can see it dovn1 in 
Boston. That spider movie is on my 
T.v. I said to my friend, you know 
the one down the street, do you know 
my friend? Well that some people 
faint when they watch those horror 
pictures. They are horror. 
No Chris, horrible,. horrible. 
Gee, those horrors make me jingle. 
Oh Chris, for heaven's sake, say 
horrible. 
38: IViarlboros, Marlboros for sale. I 
smoke Marlboros. 
36: Mighty Mouse likes chocolates. 
Nestle's, Nestle's. 
34: T.V. gives me Popeye. He likes 
Olive Oyl who boils in oil. 
11:15 
story time 
9:35 
blocks 
9:40 
blocks 
9:05 
79 
share and tell · 
9:45 
dollrs corner 
10:00 
juice 
47: 
' 
Mrs •• ~ •• , if you watch my T.V. 
you can learn how to 'cut. Miss 
Ann, I watch her:·; ev~ry day. She 
shows me how to cut things, pretty 
things • Tomorrow, I') 11 bring you 
what I make. · i 
Nov. 17 : 4r.~2~:--~]~~y~ mommie went to a T.V. party and 
3.6; 
41; 
Chris's sister came over to watch 
our T.V. Gee! We s~ayed up late. 
I went to bed late. 
I saw Channel 2 today. Did you see 
Channel 2? Jane and:Joan were on. 
You were in the picture, twins 
Joannie like you. How did you get 
to be a twin? My mother wants . 
twins. Do you buy them? \Vhere? 
I come from my mommie. You come from 
your mommi e 1 s tummy. 1 
1;;o! I come from Stutdy. 
11:15 
story time 
9:00 
80 
share and tell 
36: 
41: 
43: 
Well, you have to be!good to get twins. 
~J!y turn, nTic Tac Dough. 11 Name a 9:20 
fish. ! table activity 
34: 
43: 
34: 
43: 
34: 
34: 
Nov. 
41: 
46: 
36: 
36: 
O.K., my father catches fish down. 
J:.lame a goldfish. · 
No! I want a bear. 
Fish on, on Idansfiel¢1. Avenue. Your 
turn, make the cross:. I make them, 
see. 
Hurry up Pop eye, youi' re slow. 
Popeye is fast .. 
Get the mask, Zorro rides again. 
Get soap, Tide, Wowl Girly, twirly, 
here I come on the m,erry-go-round. 
18 
I saw a little girl like that on 
Popeye today. 
So did I. 
I did too. 
Do· you watch ttCaptai:n Kangaroo·?n 
He plays games. I ~ike'Popeye. 
He has cartoons. 
35: JJid you see n.Annie Oakley?tt 
40: · It wasn 1 t on last night. 
35: Oh, it was ~n aeroplane. 
11:10 
music 
9:00 
share and tell 
9:05 
share and tell 
9:25 
table activity 
36: 
35: 
44: 
34-: 
4-0: 
36: 
34-: 
44: 
36: 
34-: 
35: 
4-3: 
37: 
Yah, it was about ttWhirlybirds.n 
It wasn't on. 
No! 11Whirlybirds 11 is on Fridays. 
They kept o:p. getting in trouble. 
Then he took o~f - then he tied 
them up. 
Helicopters are planes. 
No! They ain't. 
I don't believe you. ·You ra·scal 
you. 
That was on late in the night. 
Then they got loose. They tied 
the girl up·.. They flew of'f -
they sat down- now, that's the 
end of the story. 
O.K. shut up, the end. 
O.K. shut up, the end, the end, 
the end, amen. 
19 
I 1m on T.V. I'm in that door. 
My mother doesn't see me. I'm 
hiding. There, I'll draw me on 
T.V. There! Aren't I beautiful? 
Do you know that guy, he taught 
me how to draw. Wzy brother, Johnny, 
sent in his picture. He's going to 
get the prize. I draw with my 
brother every day. 
My daddy has a radiator cap·(. 
Some cars have birds on the front 
of them. They can go fast, svnsh, 
fast. Do you know Ed Sullivan? 
Boy! Ed's cars go swish, Wow! 
lVlrs. -~' •.. , this game. is fun. 
Watch me! ~lm I right? Do you 
watch T.V.? They play games all 
the time. Gee! If we had a T.V. 
in school I wouldn't miss my ttTic 
Tac Dough1t every day· - almost. 
Will you buy me one? I'll ask my 
daddy to help you pay for a T.V. 
There's a wildcat in back of my 
woods and did you know and lV'IT. 
Brown's daddy told my mother and 
my mother told me ·and he came out 
of my T.V. 
81 
9:15 
table activity 
9:20 
table activity 
-9:4-5 
blackboard 
10:05 
juice 
45: 
34: 
44: 
Nov. 
34: 
37: 
36: 
45: 
43: 
45: 
43: 
45: 
43: 
I have two pictures done and I'm 
going to show them at the T.V. 
station. Channel 5. 
Come on, Rosemary, m~~e a big 
T.V. from the boxes. 
No, I can't! I hav.e to stay 
home and watch my own T.V. I'm 
going to write. They write words 
on T.V. no you read commercials 
on T.V.? Oh Boy Almond Joy! 
24 
I watched 11Mavericktt last night. 
I watched the nLone Ranger.tt 
Oh, you copy cat. nMaverick11 is 
better than the "Lone Ranger. 11 
He gets everyone. He has better 
guns than the Lone Ranger. He 
shoots - I 1 m going to be Iviaverick 
when I grow up. Boy! I'll shoot 
all the bad guys. They'll fall 
dead. 1,2,3,4,5,6,7,8,9,10. tzy 
grandpa is dead. He died and went 
to heaven. 
Now, sit dm:vn, come over here -
ready - name Jack and Jill. 
No, it's my turn. 
No, I started first. 
All right, Jack and Jill went up 
the hill. Jack fell down, cross, 
cross. 
Now, my turn. 
Dumpty. Mary, 
No! I want to 
0 .K., my turn. 
You name Humpty 
Mary, I can sing. 
play the game~ 
40: Want to hear my new commercial? I 
got.a new breakfast cereal. It's 
called mush, mush. The. man takes 
off his hat, there! Then the man 
drops the spoon, there! The cow-
· boys put on their hat. There! 
Cowboys eat the breakfast cereal, 
there! Cowboys love it. The boy 
tasted it the cowboy said - I got· 
a new commercial, all:about break-
fast. 
..,. 
10:10 
juice 
11:20 
recess 
9:05 
82 
share and tell 
9:30 
doll's corner 
10:00 
juice 
Dec. 1 
41: Look at the fire in the fireplace. 
Did you see the school fire?· Oh 
those poor mothers and daddies. 
I saw them cry and cry. Gee, my 
mother cried too. It ma.de me cry. 
Those poor, poor chitdren. Their 
clothes caught on fire. W.!J' mother 
told me never to play with matches. 
I saw a big boy play:with matches. 
God will take good care of those 
poor children, ·.won't he? I go to 
Sunday school every day. 
37: Dear little Lassie, swe~t little 
Lassie. Oh that best little dog 
in the West. Oh! myllittle doggie. 
Dear little Lassie, ~o on, go on, 
go on to the West. Po you watch 
11Lassie?tt I love him! I love 
Timmie. 
' 41: The man is building half an apart-
ment. The fire came, bang down. 
Did you see that fire on T.V.? 
The fire was terrible. Oh! so bad! 
I 
34: Zorro, Zorro, Zorro!i Out. of the 
night when the full ~oon is bright. 
Do we have a Zorro record? I'll 
buy you one. We have a Pop eye 
record. Popeye love;s Olive Oyl who 
boils in oil. Oli vei. Oyl, boil . in 
toil. i 
I 
L~2: I watched ttLassie. 11 Did you see 
11 Lassie? 11 Who saw ~~Lassie?u Did 
you see the bad man? Lee and I ate 
supper with the bad man. 
43: Your turn- I'll maKe the cross -
you ask me. I'll.tell you all you 
want to know. That:is not the way 
to make a cross. T:Q.ere! that's 
right. Go ahead, your turn. Don't 
you watch nTic Tac Dough?n I watch 
it. You make lots of crosses. 
Dec. 2 
40: Today I am Lassie. Everyone call 
me Lassie. I'm Lassie all day. I 
took Lassie to bed :)._ast night. 
83. 
9:05 
share and tell 
9:15 
table activity 
9:20 
table acti-gity 
9:30 
blocks 
10:05 
juice 
11:.20 
indoor recess 
at blackboard 
9:00 
share and tell 
34: 
36: 
34: 
40: 
36: 
34: 
4-l: 
Dec. 
40: 
40: 
Lassie is all prettyJ Lassie is 
soft. Lassie is goo4. I'm Lassie 
all day. 
Come on kids- let'stbuild a house. 
You make the bedroom~ I'll make 
··the bathroom. Now, Ronnie, go out . 
to the workbench and1make the T.V. 
I don't want to. I don't know how 
to make the channel. i I 1 ll make the 
aerial. Hurry up an~ make the 
living room. I'll m~ke the aerial 
and get a big box fo~ the picture. 
Haven't you got tubes? Gee! Hurry 
before they blow. GQ in the.· office 
and ask Iilrs ..... for)the light bulb. 
Bye, kids! Almond J9y! 
Chocolates, chocolates, Nestle's 
chocolates. Yah, Yah, Yam. 
! 
Jeannie, my twin Jeannie, do you 
remember nvfuirlybirds ?n I saw it 
on one day. It was good. 
O.K. folks, the showiis on. 
Oh boy, Almond Joy~ · 
Have you seen Cats and Boots car-
toons? They are goo~. They 
landed on a no ~p:oke ~ ~lhat does 
that sign say? Go a~d read. The 
sign said they read a cave. It 
was a cave. Yah, a dark, dark cave. 
8 
I watched nshirley Temple. n Her 
grandmother wasn't gping to let 
her sirig. People came to take care 
of her. She wasn't going to sing. 
Yes she did! Do you;sing? I sing 
good, "I got a cat, ~he cat pleases 
me, fed my cat under1 yohder tree. 11 
Cat went fiddle-dee-'dee. All to-
gether everyone, fi0.:dle-dee-dee. 
I 
,. 
Bob Emery, he shows :cartoons and 
things. He shows co·lor and form to 
people. He likes milk, he adver-
tises milk. Homogenized, choco~ 
lates. He don't have cigarettes. 
9:25 
blocks 
9:30 
blocks 
9:35 
table activity 
9:L~O 
workbench 
9:45 
84-
cleaning period 
9:10 
share and tell 
9:25 
doll's corner . 
He has milk. Drink ;1our milk, 
Ricky. Drink it up, igulp, gulp. 
36: I have a picture of :Sob Emery •. 
Itll bring it tomorrdw. 
34: 
37: 
42: 
37: 
43: 
40: Some days I watch nsteve Allen. 11 
I saw 11\Vild Bill Hickok. 11 He's 
better than Steve Al~en. He rides 
horses. Some day I'm going to have 
a horse. I'll get aiwhite horse, 
with a long tail. I! like western 
ho.rses. Do you like hol. .. ses? 
40: Casey Jones, he alwavs gets in 
trouble but he gets ithe bad men. 
Come on Casey, galloiP away. 
Dec. 
36: 
9 
I watched nsteve Allen.n I saw him 
last night. There was a little boy 
with a king. He saw three kings 
and he asked them to go to the West. 
9:30 
workbench 
9:35 
table 
9:40 
blackboard 
10:05 
juice 
9:00 
share and tell 
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3 5 : I know a man on T.V. , it was a 
cowboy story. A little boy was 
walking around. The boy said, 
ttWhat are you looking for? 11 The 
man said, ttThat 1 s all right, I 
found it. 11 Do you know the little 
boy was smart. He found it. The 
man did not found it.. The man, 
he went in the store and printed 
something. The boy's name was on 
it. The man looked sad, so sad. 
The man knocked on the door. The 
little boy looked so sad. Then 
the boy ran out and gave it to the 
man. He looked in the window .. 
The man got it, he opened the case. 
Pretty soon a whole bunch of towns-
people came. The townspeople ran 
the man out of town. 
42: This was on ttBuckskin. 11 They 
started to fight. Then the old man 
got the stick. He beat them up. 
48: 
34: 
41: 
42: 
44: 
41: 
42: 
Tomorrow morning we're going to 
Boston and see Channel 2. We're 
going on the train. Have you ever 
been to Channel 2? Mother is going 
to take me to see the T.V. because 
we hear it every day. 
I saw 11Lassie. tt I don 1 t know what 
he did. I saw 11 Twenty-six Men 11 
then I went to bed. There, that's 
all! 
I saw Walt Disney. He said to his 
father, this thing always gets 
cuckoo. He put his hand in the hot 
fire and then my mother turned it 
off. She wouldn't let me see it any 
more so I played with Janie. 
I saw 11Steve Allen. 11 I forgot what 
he done. He put a mustache on. He 
put on eyelashes and silly ears, silly 
eyes. He was silly, silly. He looked 
like a clown. 
I saw "Lassie. 11 A man was caught in a 
hole. When Timmie got there he sent 
Lassie back again. 
Row big was the hole? 
Oh, that show was on a long time ago. 
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9:05 
share and tell 
9:25 
table activity 
9:30 
table activity 
It was not Timmie - no - the man 
was stuck in the mud. 
44: Timrnie had to take piano lessons. 
35: 
34: 
44: 
34: 
48: 
34: 
It was a long time ago. No! it 
was last night. 
I saw a lady swallow a man, a lady 
swallowed a fly - a lady swallowed 
a horse. Horse sat on the fly. 
I saw 11 Mavericktt on T.V. 
I saw ttLassie. 11 Timmie won a piano. 
The two good guys ride. Timmie went 
home and they hugged him all over 
the place. 
Did you see 11Susan Pomeroy?n 
she is funny. Every once in 
while she gets thrown on the 
Boy, 
a 
ship. 
I saw flTwenty-six Men. 11 They went 
into the woods. They killed lions 
with their guns. They killed lots 
of lions. I watch ttTvrenty-six Men 11 
all the time. 
11Whirlybirds, 11 you know, here I come. 
11Whirlybirds, tt you know. Whirly, 
twirly, whirly, twirly. 
~D~e_c~·-1=0~.. · 
34: I like chocolates. Do you ever;·r 
35: 
40: 
35: 
watch the funny dog?. He ' s on T.V. 
He likes chocolates. My daddy 
likes·Marlboros. Stev.e Allen, that 
crazy guy. He's got a funny voice. 
It's like that dog. Chocolates. 
Have you seen the show with Mars? 
Wars are candy bars. I 1 ve seen 
them. They are better than Nestle's 
chocolates. They make them up in 
the sky. Stars, you know. I don't 
know how we get them, but the light 
shines down and the light is hot 
like your electric bulb. Well! the 
light cooks the chocolate therel 
That makes candy, candy bars. But I 
don't know how we get them. 
I know you get them in Fernandes' 
market. 
Yah, you fool, but they don 1 t cook 
them. They come right from Mars. 
Have you seen Mars?. I have every 
night. 
10:00 
juice 
9:05 
87 
share and tell 
9:10 
share and tell 
40: 
36: 
4-7: 
4-4-: 
35: 
4-4-: 
40: 
36: 
33: 
Cinderella, dear, dear Cinderella. 
Go now, I have to go to bed, dear. 
Shi~ley Temple is very tired. 
Cindy, Cindy, Cindy, close your eyes. 
You know., when they go into a goofy 
house, a spooky house, a house with 
ghosts. They see ghosts shutting 
the door. · They saw bones and things. 
That was a skeleton. Skeletons are 
bones, bones. 
16 
Rosemary, will you come to my ~ouse 
today? My mother is going to the 
hairdressers' • lfJe can :play. 
0 . K. , I ' 11 bring my T.V. , 0 . K .. 
I watched trMaverickn last hight. 
He always gets his man. ·My sister 
has a gun. I'll ask my mother for 
it. 
Boy! A girl hit a boy. Hurrah -
and the man say and then what are 
you doing? The girl :picked u:p the 
dish and put it back on the table 
and says, 11 ho-ho.n I saw it on the 
show. 
A boy went in the show and the duck 
eats spaghetti. Imagine ducks 
eating spaghetti. 
Danny, do you see T.V.? 
Yah, Hardy Boys. I forgot what they 
played. 
Dec. 17 . ~3~6~:~~I~see our Christmas tree tomorrow 
37: 
on T.V. It's bigger than yours .. 
Tilles ••... , what's the matter with 
your T.V.? The talk is all gone. 
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9:35 
doll's corner 
10:10 
juice 
9:00 
share and tell 
9:20 
table activity 
9:25 
painting 
10:15 
Christmas party 
10:45 
silent movie 
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STIIVIULATETI C01TVERSATION ON TELEVISION-GROUP I 
1 - Dec. 1 
E: What did you watch on television this weekend~ ...•• ? 
11: I saw 11Lassien last night. 
E:. Tiid you see· any interesting programs? 
1: Yes, I watch cartoons on Channel 4-. 
11: Channel 7 is on when the· regular cartoons are on. 
1: I watch cartoons sometimes when I'm out of school on 
the day. I watched nBig Brother 11 at 12:15. 
13: Did you see the ~ighting kangaroo?. The boxing kangaroo 
- he had clothes on with these pants on - a bell ringed 
when he was boxing. 
1: I watched nBig Brother 11 at 12:15. I can't watch car.::.. 
toons in the morning. 
E: What is on u:Big Brother?u 
1: Cartoons. Yesterday I went over th grandma's for 
Thanksgiving and we had turkey again! 
2 - Dec. 1 
E: Vfuat did you watch on television this weekend, .•.• ? 
2: Well, last night -we didn't go to Sunday school yes-
terday and we saw "Casey Jones.tt Hemember? I liked 
that one. 
3: Remember the Indians? 
2: Casey said, nstart up the trains, the Indians are coming. 11 
3! The engine was going so fast, thirty-three miles an ;!;lour. 
2: They were going so fast. Remember the Indians? 
3: When the Indians came. they had to go faster. And they 
went real fast. 
3 - Dec. 1 
E: vVhat did you watch on television this weekend, .••• ? 
3: I watched ncasey Jonesn too. 
2: .Are you writing what we're watching on T.V. now? 
E: I'm vvriting dovro some things that I think are important. 
3: Oh, oh, they were 'tacked by Indians. They were going 
even faster - thirty-three miles an hour. 
2: They were going so fast they almost went off the t;rack. 
3: In the end Casey said uwe•re goin' to make it, we're 
go in 1 to make it. tt· 
2: · I did this (made motion like the train wheels). 
3: ~ike the train. 
E: What else did you see, •..• ? 
2: Nothing. 
3: I saw ttMaverick. 11 
2: Me, too. 
3: I saw 11Ivlaverick. n I saw nwlaverick. 11 
2: Nothing much was on 1t]Javerick. 11 Back to ttMaverick. 11 
Now back to nc-c.n Back to baverick, back to saverick, 
big' fat paverick. We can call htm all the names we 
want. 
4 - Dec. 5 
E: vVhat did you watch or television yesterday, .•.• ? 
4: Ivlichael watched T.V. in school •. 
8: You can. 
4: I know you can. 
E: Do you watch T.V.? 
4: Yu:p. 
E: . VJhat? 
4: Ummm ..•• 
5 - Dec. 5 
E:. What did you watch on television yesterday, .... ? 
5: 11 Laurel and Hardy. n 
14: That was a funny one. 
11: Yeah, I watched that too. 
E: ~Vhat is it about, •..• ? 
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11: Did you see that? It's just that they get in trouble. 
You have to get up real early to watch that Channel 7. 
13: We watched that. In the end they threw a pie in the 
face. nivir. Hardy, don't do that. u How silly. da-de-
da-da. Oh, so silly. Have to get up Feal early. 
6 - Dec. 12 
Eij Vfuat did you see on television yesterday, •..• ? 
6: Ummm, nruckey Mouse 11 was on yesterday. 
5: Yeah, that's what I saw. 
6: tt]tdventure. Time. 11 
5: Yeah, 11 Adventure Time. 11 You know that bad man? Well, 
he took Cookie's father .• 
6: I forgot what else. 
5: How about 11Laurel and Hardy?u 
6: Did you see them crack through the --
5: Do you remember.Mrs. Laurel? Sniff, sniff. 
E: Did you see anything else? 
6: Yu:p. Oh, yes - 11 Ivlickey mouse tt and a circus tent and I 
don't know what it's called. 
7 - Dec. 5 
E: Vfuat did you see on television yesterday, .•.• ? 
7: Yes., I've been watching cowboy stuff. 
E: What kind of cowboy stuff? 
7: Annie Oakwe.y, Ar...nie Oak:wey, I watch. 
E: Can you tell me more about the program? 
7: No, I don 1 t want to. I'm very angry. I don't want to, 
I don't want to, I don't want to. 
8 - Dec. 15 
E: VJhat did you see on television this weekend, ..•• ? 
8 : Oh, I don 1 t know. 
E: Can you tell me anything about the programs you watched? 
8: 
E:: Did you watch any :programs that you liked? 
8: 
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9 =--D~c ~,. 8 
E: What did you watch on television this weekend, •... ? 
9: Let me see- I heard a song about 11 0ver the River. 11 
E: 
9: 
E: 
9: 
10 -
E: 
10: 
ll -
E: 
ll: 
E: 
ll; 
12 -
E: 
12: 
E: 
12: 
13; 
E: 
13: 
14-: 
E: 
14: 
E: 
14: 
E: 
14: 
15 -
E: 
15: 
11: 
15: 
Those things can cut off your head. 
Vfhat else did you see? 
Did you see any programs that you Kiked? 
Dec. 15 
What did you watch on television this weekend, •... ? 
Vlhat weekend? Oh, I watched, oh, I forgot what I 
watched. The most I did was eat candy bars. We have 
a whole stock of them. 
Dec. 12 
What did you watch on television yesterday, •••• ? 
Oh, lots of programs, but I played outside all day. 
Well, what did you see? 
I saw tt Z:orro 11 and ttLas s ie rt and the n The Real ll.G:cCoys • n 
I saw trCircus Boyn before that. 
Dec. 12 
Vlhat did you watch on television yesterday, •.•• ? 
Last night it was 11 Zorrott and ttLeave it to Beaver. 11 
What are they about? 
They're about - oh, I forget. 
Dec. 12 
What did you watch on television yesterday, •••• ? 
They had ttHeckle and Jecklen on. Filled this bathtv.b 
up with water and well, go down the stairs. Oh, oh, 
zoom. Well, go down the stairs. Oh, oh. After supper 
there was one - no, it wasn't - they have it in church 
but I don't know about it. 
Dec. 19 
What did you watch on television yesterday, •••• ? 
I didn't watch T.V. yesterday. 
Did you watch television any time this week?: 
Yeah. Well, cartoons and- ghosts. · 
Ghosts? 
Yes, there are these people and, and when someone else 
comes in the room they candisappear and that's ghosts. 
Dec. 15 
What did you watch on television this weekend, .••• ? 
Guess what we saw last night? The ball game was on. 
We saw 11Shirley Temple.n 
W"hen she was small. What was it about?.. I didn't see 
it. 
It was her grandfather. There was an old bad lady. 
Shirley Temple wanted Sharon to walk but guess what? 
It was a bad old lady and she didn't want her to and 
her ·grandfather had to drive him home and he was in 
jail. 
................. ________________________ __ 
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STI~IDLATED COl~ATION ON TELEVISION-GROD~ II 
16 - Dec. 1 
E: Vfhat did you watch on television this weekend, •••• ? 
16: ttLaurel and Hardy, 11 that 1 s all I watch in the morning. 
E: Is that all you.watch on television? 
16: I don't watch anything.· 
17 - Dec. 1 
E: vVhat did you watch on television this weekend, ..•• ? 
17: ncasey Jones. It 
E: What else did you see? · 
17: I don't know- ttRex Trailer.n 
E: vVhat's that about? 
17: A cowboy show. 
18:- Dec. 5 
E:- VJhat did you watch on television yesterday, ...• ? 
18: (no response to all three questions). 
19 - Dec. 1 
E: \Vhat did you watch on television this weekend, ..•. ? 
19: Well' ncaptain Kangaroo IT in the morning. 
E: What was that about? 
19: Baby rabbit had a carrot birthday. On Saturdays nRex 
Trailer" stays on till one. 
20 - Dec. 5 
E: What did you watch on television yesterday, .••. ? 
20: .•.• cowboys arid army arid that's.all. Well, there's 
ttzoo Paraden and well, rtMargieu and nLucy 11 and well, 
that's all. · 
21 - Dec. 5 
E: What did you watch on television yesterday, .••• ?' 
21! Nothing. (walked away). 
22 - Absent on first day scheduled for interview and on all 
following days. 
23 - Dec. 8 
E: Vfuat did you watch on television this weekend, ••.• ? 
29: ~bat weekend? 
E: Yesterday and the day before. 
2:3: 11 Big Brother 11 and Sunday I watched 11 Shirley Temple. 11 
Boom, boom, boom. (walked away). 
24 -
E: 
24: 
25 -
E:. 
25: 
Dec. 12 
Whatdid you watch on television yesterday, •... ? 
Nothing. I didn't watch T.V. My mother wasn't home 
and I had a baby sitter. 
Dec. 8 · 
Vfuat did you watch on television this weekend, •... ? 
I didn't watch very much things. I didn't even get to 
watch television very much. 
E: VVnat have you seen on television? 
25: I don't know. I 'IJ.Jatched 1'Jf.dckey I\Iouse n one time. 
26 -
E: 
26: 
#: 
26: 
27 -
E: 
27: 
31: 
.28-
E: 
28: 
E: 
28: 
29 ~ 
E: 
29: 
32: 
Dec. 19 
What did you watch on television yesterday, .••• ? 
Cartoons and rrcaptain Kangaroo 11 in the morning. 
What were they about? 
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Bunny Rabbit was up to something and on cartoons there 
were funny things happening like a fairy making a friend 
of an angel. I forget the rest. 
Dec. 12 
What did you watch on television yesterday, ...• ? 
I don I t~. remember. 
I know what I saw. 
was after supper. 
Dec. 12 · 
11Sal ty Brine' s Shack, 11 but that 
(Both girls walked away). 
Wbat did you watch on television yesterday, ..•• ? 
I didn't watch. 
Not at all? 
After supper I saw 11Ruth Annts Carnp.n 
Dec. 19 
Vf.hat did you watch on television yesterday, .••. ? 
Yes, trAdventure Land.n It. was about Darleen. She-
and you know what? It was. an icky program. Because 
she got mixed up with a bad outlaw and he tied her to 
a tree and her dad came. They had a big fight and I'm 
glad the outlaw killed the big snake. 
Last night on nBoston Movie Timen there was a snake 
under water and he almost killed a girl. They got back 
to the boat in a hurry because they didn't want to get 
snapped. 
30 - Dec. 12 
E: What did you. watch on television yesterday, .... ? 
30: (fio response to all three questions). 
31 - Dec. 19 · 
E: 
31: 
What did you watch on television yesterday, .•.• ? 
I don't know, but I can tell you what I saw on Sunday. 
nHeidi. 11 Did you see it? 
E: No, I didn't •. 
31: Why? 
E: I don't have a television set. 
31: Why? 
E: I don't have enough money yet to buy one. 
31: Oh, then you can'watch~'',. 
32 :·,_ Dec. 19 
E: What did you see on television yesterday, .•.• ? 
32: 111\iiickey Iviouse 1t and I see 11 Captain Bob 11 and I watch 
33 -
E: 
ttBoomtown. n 1'Boomtownfl is about - and I watch nRuth 
Ann's Camp. 11 One 1 s about - and nivlickey Iviouse 11 is one 
and Jimmy is the father of one of the ])Jouseketeers. 
Dec. 19 · 
vVhat did you watch on television yesterday, •..• ? 
33: Can't remember. Vfuat time? 
E: Any time. 
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33: Some in the morning and some at suppertime. 11 Ruth 
Ann's Camp" is almost near supper and I watched car-
toons before and after 11 Captain Kangaroo. 11 
STIMULATED CONVERSATION ON TELNVISION-GROUP III 
34- - Dec. 16 Q: What did you watch on television last night? 
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34-: I watched the cowboys, 11Maverick, 11 11 Twenty-six Men, 11 
11 Lone Ranger, 11 Gee, them are good. Guns and all kinds 
of shooting and stringing up the tree. Oh Boy, Almond 
Joy. 
35 - :Dec. 16 Q: What did you watch on television last night? 
35: Oh, them science programs. Spiders, rockets, jungles 
and wild animals. Did you see that blubber fish on T.V. 
It goes in the deep .. ,. deep ocean. Boy, is it big. 
36 - De-c-. 10 Q: What did you watch on television last night? 
36: Nothing. Don't bother me. Whirlybirds, you know. Ha, 
ha, ha. 
37 - Dec. 10 Q: What did you watch on television last night? 
37: Nothing. Q: Do you like Popeye? 
37: Yes. 
Q: Do you like Casey Jones?. 
37: Yep. 
38 - Dec. 16 
Q: What did you see on television last night?. 
38: There are lots of good shows. We have a T.V. in our 
house. Ruthie likes T.V. 
Q: What did you see last night?:· 
38: I watch ncasey Jones. 11 He rides on all the trains. ·He 
has a funny hat, funny voice. Casey rides in the cab. 
He goes fast. One time Casey's train ran away but Casey 
is strong so he stopped the train. 
Q: :Did you see Casey last night? 
38: I see Casey every night. I have an electric train. 
39 - Dec. 10 
Q:. What did you see on television last night?~ 
39: Nothing. 
Q:. Does your dog watch television?. 
39: Yep. 
Q: Do you like television?· 
39: No! 
4-0 - Dec. 10 Q: What did you see on television last night? 
4-0: Sometimes I watch ttsteve Allen. 11 He's good. Better than 
Wild Bill. Wild Bill rides horses. I'm going to have 
a horse. My daddy sold my horse. I'll get a horse with -, 
a white tail, a long, long tail. I like western horses.-
Do you like them?. 
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41 - Tiec. 10 
Q:: What did you watch 
41: Oh, I watch it all 
saw the big fire. 
Q: ])o you ever dream?. 
on television last night?. 
the time. Jane and me like T.V. 
Gee, it was big. 
I 
41: Oh, yes. The poor kids they were on fire. The mommies 
cried. My mommy cried. They all got burned. They dead. 
42 - ])ec. 16 
Q: What did you watch on television last night? 
42: Shirley, I love Shirley. 
43 - Dec. 10 
Q:- What did you watch on television last -night? 
43: I saw 11 Tic Tac Dough. 11 I play every day. I see nshirley 
Temple" and "Lassie." Timmie loves Lassie. Do you like 
him?: 
Q:: Tio you like dogs? 
43: Some day I'm going to have Lassie. He is good. 
44 ...., Dec. 10 
Q: What did you see on television last night?-
44: I saw 11Lassie. 11 A man was caught in a hole. The man 
was stuck in the mud. Timmie had to take piano lessons. 
Timmie won that piano. The two good guys love Timmie. 
-They ride Timmie home in the woods. Timmie pulled Lassie. 
45 - Dec. 10 
Q: What did you watch on television last night?_ 
45: Nothing. 
Q: Tio you have T.V.?. 
45: Yep. We have two. 
playroom. 
46 - Dec. 10 
One in the livingroom and in the 
Q: What did you watch on television last night? 
46: Joan and I watch it all the time. I like to cut things 
with the lady. 
47 - Dec. 16 Q: What did you watch on television last night? 
47: Nothing. Those kids are not as pretty as me. My mother 
buys my clothes in Ann and Hope. I have a Cinderella 
dress. It's pretty. Johnny watches T.V. Johnny likes 
cowboys. 
48;- Dec. 10 Q: What did you see on television last night? 
48: Nothing. Q: Tiid you see T.V. in Boston? 
48: Yes. Mommie and I saw Channel 2. I saw them make T.V. 
Q: Was it a big place? 
48: Yes. They had lots of cameras. I'm going to be on T.V. 
I'm going to play the zither. My mommy has a zither. 
She lets me play it. Q: Will you play for us some day? 
48: I'll ask my mommy. 
Q: What is a zither7 
4-8! Oh, it :plays like strings. 
Q: Have we strings in this room?. 
48: Yes, we have them on the :piano. 
Q: Where?. 
48: Come, I 1 ll show you. 
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·Table 29. Summary of the Data Obtained for the Fifteen Children in Group I 
p Sex O.A MA IQ WSp WSt we TSp TSt PSp PSt Pos Neg Adv Adj FO 
l 2 3 4- 5 6' 7 8 3_ 10 .l:.L_· l?_ 13. lLJ.. 15 16 17 
l B 63 73 115 0 53 0 0 3 0 4- 0 0 3 l III 
2 B 66 71 107 14- I 99 14- 0 2 0 l l l 12 3 v 
3 B 64- 75 117 24- 75 24- 0 2 l 2 0 2 2 10 v 
4- B 64- sa 125 6 ll 0 0 0 2 0 0 0 0 0 v 
5 B 69 62 89 5 33 0 0 0 0 2 0 0 0 I 3 II 6 I 6 B 68 60 88 8 34- 0 l l l 4- 0 2 l 3 v 
7 B 65 65 100 4- 32 4- 0 0 l l 0 l l 0 II 
8 B 62 71 114- 24 6 24- 0 0 0 0 0 l 0 3 II 
9 B 63 73 115 0 21 0 0 0 0 0 0 l 0 l I 
10 B 69 73 105 17 26 17 0 l 0 0 0 0 0 3 I 
ll G 68 78 114- 10 81 0 0 4- 0 5 0 l 4 6 II 
12 G 69 77 111 7 15 0 l 1 0 2 0 0 0 2 I v 13 G 66 78 118 12 108 12 1 2 
I 
1 1 0 2 2 4- II 
14- G 70 82 117 0 30 0 0 1 0 1 0 0 1 2 II 
15 G 68 73 107 34- 58 5 0 1 2 2 0 4- 0 6 ·III 
' ·- ..... ~ ' .. '. 
Key to Abbreviations in Table 29 
p Pupil 
OA Chronological Age in Months 
MA Mental age in months 
IQ Intelligence quotient 
WSp Word count, spontaneous 
WSt Word.count, stimulated 
WC Word count for Substudy 
TSp Time concepts, spontaneous 
TSt Time concepts, stimulated 
PSp Programs identified, spontaneous 
PSt Programs identified, stimulated 
Pos Positive phrases identified 
Neg Negative phrases identified 
Adv Adverbs identified 
Adj Adjectives identified 
FO Class of father's occupation 
TS Number of television sets in the 
home 
TS 
18 
I 
l 
l 
2 
2 
2 
l 
2 
l 
2 
2 
3 
2 
l 
1 
Table 30. Summary of the Data Obtained for the Eighteen Children in Group II 
p Sex CA· 1\{JA IQ. WSp wst we TSp TSt PSp PSt Pos Neg Adv Adj FO 
_L __ _£ 3. 4 5 6 7 8 I) 10 11 12 13 14 15 1E2 17 
.· 
16 B 71 77 110 36 14 36 0 1 0 1 0 0 0 4 v 
17 B 70 81 115 79 10 33 5 0 8 2 0 0 2 4 v 
18 B 70 70 I 100 154 0 112 0 0 2 0 0 9 5 2 I 
19 B 70 67 95 372 18 362 8 3 23 2 0 4 4 15 III 
20 B 70 69 98 36 20 36 1 0 2 3 0 1 0 2 II 
21 B 71 65 91 59 1 42 2 0 4 0 0 0 1 3 v 
22 B 71 73 102 0 0 0 0 0 0 0 0 0 0 0 II 
23 B 74 77 104 58 17 58 2 2 3 2 0 1 1 4 III 
24 B 72 75 104 110 14 110 3 0 3. 0 0 2 4 7 II 
25 B 72 76 105 58 24 58 0 2 0 1 0 1 5 3 II 
26 G 70 75 107 20 54 20 1 1 2 I 2 
l l 0 1 l I 
27 G 74 83 112 25 3 25 0 0 I 2 0 0 0 0 2 II 28 G 74 81 109 24 11 6 0 1 1 1 0 1 0 1 I 
29 G 72 73 101 129 51 123 2 0 5 1 1 6 1 5 II 
30 G 73 76 104 0 0 0 0 0 0 0 I 0 0 0 0 III 
.. 
31 G 70 72 102 6 37 24 0 2 0 2 0 0 0 0 III 
32 G 72 65 90 122 70 56 3 1 9 5 0 0 2 2 II 
33 G 70 94 134 34 28 34 2 4 2 2 1 0 2 2 II 
. . •.. p~-.-...... 
. ' 
Key t0 Abbreviations in Table 30 
p Pupil 
CA Chronological age in months 
MA Mental age in months 
IQ Intelligence ~uotient 
WSp Word count, spontaneous 
WSt Word count, stimulated 
WC Word count for substudy 
TSp Time concepts, spontaneous 
TSt Time concepts, stimulated 
PSp Programs identified, spontaneous 
PSt Programs identified, stimulated 
Pos Positive phrases identified 
Neg Negative phrases identified 
Adv Adverbs identified 
Adj Adjectives identified 
FO Class of father's occupation 
TS Number of television sets in the 
home 
TS 
18 
1 
1 
1 
1 
1 
1 
4 
2 
2 
1 
1 
2 
1 
2 
2 
1 
1 
2 
Table 31. Summary of the Data Obtained for the Fifteen Children in Group III 
p Sex C.A. lVlA IQ WHp· WSt we TS:p TSt PSp PSt ·Pos Neg .A.dv Adj FO 
1 2 3 4 5 6 7 t$ 9 ]__0 11 12 13 14 15 16 17 
34- B 70 79 112 665 28 169 6 0 16 3 3 ll 34- 3> III 
35 B 67 74 110 626 29 194- 3 0 8 0 l 5 37 3:?'.·' v 
36 B 65 79 121 366 11 57 6 0 11 1 4 4 15 17 v 
37 B 63 66 104 10 3 ·o 0 0 0 0 0 0 0 0 II 
38 B 65 69 106 155 64 98 1 0 4 1 4 3 7 22 v 
39 B 66 69 104- 8 3 0 0 0 l 0 0 0 0 0 III 
4-0 G 66 78 118 521 4-6 267 10 l 11 2 7 1 14- 35 II 
4-1 G 72 81 112 368 42 137 4 1 9 0 3 '5 13 25 II 
42 G 68 92 135 273 4- 121 4 0 8 1 1 5 13 13 I. 
43 G 63. 67 106 337 30 24-2 5 2 9 3 0 0 13 16 v 
44 G 66 73 110 298 43 0 2 0 4 1 5 gl 13 18 I 45 G 681 62 91 125 14 43 2 0 0 0 0 9 7 III 
46 G 72 68 94 41 16 0 1 l 0 0 0 0 0 2 II 
47 G 63187 138 98 31 0 3 0 l 0 l 0 4 10 II 48 G. 69 70 98 65 61 0 3 0 ~.1 0 0 l 0 3 I· 
. 
-
Key to Abbreviations in Table 31 
p Pupil 
C.A. Chronological Age in months 
lVLA. Mental age in months 
IQ Intelligence quotient 
WSp Word count, spontaneous 
WSt Word count, stimulated 
WC Word count for substudy 
TSp Time concepts, spontaneous 
TSt Time concepts, stimulated 
PSp Programs identified, spontaneous 
PSt Programs identified, stimulated 
Pos Positive phrases identified 
Neg Negative phrases identified 
Adv Adverbs identified · 
Adj Adjectives identified 
FO Class of father's occupation 
TS Number of television sets in the 
home 
TS 
18 
l 
1 
l 
l 
1 
1 
2 
2 
l 
2 
1 
2 
2 
·2 
l 
1--' 
0 
0 
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